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Foreword

Policy makers and other stakeholders in the higher education sector across the world agree
that traditional academic controls are not adequate for today's challengésatmadore
explicit assurance about quality are needed especially in the context of massification and
globalization of Higher Education. The critical task for regulators in the sector in facing these
challenges is to focus on the quality of education gromi and standards of awards.
Developing a system of quality assurance will be a major task for every country. Such an
effort requires collective action by all stakeholders; universities, regulators and other
governmental agencies, etc. It is necessamet@lop greater clarity and consensus on the
types of new structures that will be appropriate for assessing the quality of education provision
and standards of awards. In this context, we are indeed happy to present the Manual for
Review of Undergraduateti®ly Programmes of Sri Lankan Universities and Higher
Education Institutions (HEI) jointly developed by the University Grants Commission (UGC)

of Sri Lanka and the Higher Education forZentury (HETC) Project of the Ministry of
Higher Education.

Thequality assurance of the higher education sector as a special subject came to the limelight
of relevant authorities of this sector in Sri Lankeattwo decades ago. The first cycle of
Institutional Reviews and Subject Reviews in Sri Lankan Universitiasd aHEIs was
undertaken fsm 2004 to 2013 by the Qualitys8urance and Accreditation Council (&)

of the University Grants Commission based on the guideliighe Quality Assurance
Handbook for Sri Lankan Universities jointly published by the CommitiéeVice
Chancellors and Directors (CVCD) in 2002.

This mamial is an effective revision dhe Subject Review section ahe QA Handbook
(2002) based on the experience gained during the aforementioned first cycle of the
Institutional Reviewsand SubjecReviews. It provides useful guidance to Universities and
HEIs who wish to get their academic programmes reviewed under the Quality Assurance
Framework of the UGC. We are sure that such preparation by UniversitidsEdsdtself

will help improving the quéity of the educational programmes and standards of awards by
those institutions. In future as a responsible regulator, the UGC wishes to see that all
universities and institutions under its preview adhere to the guidelines of this manual as an
integral pat of the quality assurance process of their academic programmes.

It is not an easy task to compile a manual of this nature accommodating views of many
stakeholders. We appreciate the contribution of all the resource persons and the HETC project
staff incompiling this manual which will be an effective aid to the process of quality assurance
in the Higher Education Sector of the country.

Prof. Mohan de Silva Prof. P.S.M. Gunarhhe
Chairman Actg. DirectorHETC Project
University Grants Commsson Vice ChairmanUGC
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Introduction

Purpose of the Manual

The Manual for Review of Undergraduate Study Programmes of Sri Lankan Universities and
Higher Education Institutionsas bee developed to provide guidance to Universities and other
Higher Education Institutions (HEIs) who wish to submit their programmes of study for review,
under the Quality Assurance Framework of the University Grants Commission (UGC) and the
Ministry of Higher Education (MoHE). It is to be read in conjunction with the Manual for
Institutional Review of Sri Lankan Universities and Higher Education Institutions by the
UGC/Higher Education fothe Twenty First Century (HETC) project (2015) and should be
consideed as an adjunct manual.

It will effectively replace the section on Subject Review in the Quality Assurance (QA)
Handbook for Sri Lankan Universities published by the Committee of Vice Chancellors and
Directors (CVCD) and UGC in 2002 which served thispmge up to now.

The experiences gained during the first cycle (2R043) of Institutional and Subject Reviews

by the Quality Assurance and Accreditation Council (QAAC) of the UGC have contributed to
the preparation of this manual and it is meant to beerrelevant within the present context of
higher education in Sri Lanka.

This Manual is meant for review of undergraduate programmes of study (Programme Review)
in both state and nestate universities and other HEIs, and not for postgraduate programmes
and other extension courses. Programme of Study is defined as aalstamdapproved
curriculum followed by a student, which leads to the award of a degree. It will be applicable
for review of programmes of study in conventional universities and HEIsevtherprincipal

mode of delivery is face to face. There is a specific manual for review of External Degree
Programmes (EDP) offered by conventional universitiesnely theManual for Quality
Assurance of External Degree Programmes and Extension CofirSesteo Universities by
UGC/HETC (2014). Programmes of study in HEIs dedicated to the Open and Distant Learning
(ODL) mode offered by the Open University of Sri Lanka will continue to be evaluated using
the Quality Assurance Toolkit for Distance Higher Edwation Institutions by the
Commonwealth of Learning (2009).



Who will find this manual useful?

The primary target groups of this manual are the academics and administrators in the
universities and other HEIs. It will be essential reading for membdtsednternal Quality
Assurance Units (IQAUs) and Internal Quality Assurance Cells (IQACs), Heads of
Departments, Deans of Faculties, Registrars and-@r@ncellors of Universities and Chief
Executive Officers (CEOs) of other HEIs. The manual will seasea practical guide for
Faculties and Institutes to prepare the -Eefluation Report (SER) with respect of the study
programme to be reviewed, which is a-pequisite for programme review.

It will also be useful for all reviewers and potential rewees of study programmes in
universities and other HEIs in both state and-siate sectors as well as administrative staff of
the QAAC and other external review agencies. It will help the reviewers to conduct an effective
review within a given time framand to prepare a report.

Furthermore, it will be a useful reference for other stakeholders such as students, parents,
funding agencies in state or private sector, international agencies, employers of graduates,
professional bodies, professional accreditagencies and policy makers.

The Programme Review Reports (PRR) prepared by review teams based on this manual, will
enter the public domain through the website of the UGC/QAAC. It will provide access to the
findings of the review to all stakeholders mened above.

How the manual is organized

The manual consist of three parts. Part one deals with the respective roles of internal and
external QA mechanisms, the importance of external quality assessment, the unit for
assessment, and the difference betwiastitutional and programme and subject review. It also
describes the purpose and scope of Programme Review (PR), {tegjpistes for PR, the
review process and review outcome.

The theoretical concepts regarding quality assurance, its evolussnlianka and the Quality
Assurance Framework have been dealt with extensively in the Manual for Institutional Review
of Sri Lankan Universities and Higher Education Institutions (2015) and will not be duplicated
in this manual.

Part two deals with imptant theoretical and practical considerations in objectively assessing
guality of a study programme through peer review and consists of two chapters, chapter two
and three.

Chapter two defines quality O0Criterammed t hat
operations including inputs, the processes that facilitate achievement of outputs and outcomes.
Eight criteria have been identified for programme review. Under each criterion, the
recommended/ proven procedures and practices that contribute to etiteanoality of the
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programs of study are |isted as Obest practd.i

internalize the best practices into their programmes.

Chapter three |lists the specific @Gaad. mElas u

reviewers are expected to objectively scrutinize and assess the performance of the programme
of study by capturing the degree of internalization of best practices and the level of achievement
of respective standard/s and assign a score for emutiestl on a four point scale. This chapter

also describes the procedure for assessment of standards, computation of the final score and
assignment of a grade for performance.

Part three consists of three chapters, chapter four, five and six, and deatkenptractical
aspects of the review process and the programme review report.

Chapter foudescribes the format of the SER to be prepared for the programme of study to be
reviewed, and provides a detailed guidelines to Faculties/ Institutes on theapoepaf the
SER in relation to the expected standards listed in chapter three.

Chapter five describes the review process in detail from selection of peer reviewers,
composition of the review teamrofile and the conduct expected of reviewers; peview
arrangements, review visit and review process.

Chapter six provides guidelines for writing the programme review report including its purpose,
structure, and the review judgment on the overall performance of the study programme,
observations and reconemdations. It will also describe the procedure for submission of the
report.

Appendix gving a template for the SER, Glossaiyd Bibliography are included at the end.
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Chapter One

External Quality Assurance- Programme Review

External Quality Assurance (EQA) or review is an important component of the Quality
Assurance (QA) framework of any higher edima system. Its main objectives are to ensure
the quality of education provision and standards of awards. This is to be achieved by
inculcating a quality culture within the institutions and promoting continuous quality
improvement in all spheres of high education, facilitated through periodic review and
feedback.

When the system of higher education was relatively small with a few institutions catering to a
small number of students, the internal mechanisms for safeguarding quality of education and
standards of awards were conventionally monitored by the University Senates/ Academic
syndicates. With both global and local expansion in higher education with greateaitra
international competition, it has become essential to assure quality throelgibbe mational
mechanism. External quality assurance by peer review, commissioned by the national quality
assurance system has now gained worldwide acceptance as an effective method to ensure
quality and standards of education.

The unit of assessmentrfexternal review could be the Institution as a whole or individual
Subjects/Departments / Programmes within the Institution. The aspects or criteria which will
be assessed would differ based on the unit of assessment. During the first cycle of external
review, both Institutional reviews and Subject/Programme reviews were conducted in parallel.
During this cycle, the focus will be on the Institution as a whole (refer Manual for Institutional
Review of Sri Lankan Universities and Higher Education Instinstid®?015) and review of
programmes of study.

1.1 Distinction between Institutional Review,Programme Review and Subject Review

l nstitutional review analyses the effectivenr
assuring the quality of acadeamactivities undertaken by the institution. It evaluates the extent

to which internal quality assurance schemes can be nefied to maintain the quality of

provision of educational programmes over time.



Programmereview evaluates the effectiveness ofchal t y 6 s or I nstitut e

managing and assuring quality of study programmes, student learning experience and
standards of awards within a programme of study. It is about management and assurance of
quality atprogramme level.

On the other han&ubject Review evaluates the quality of the undergraduate student learning
experience at a subject/departmental level. Itis about management and assurance of quality at
subject/ departmental level, rather than programme of study as a whole.

In the fird cycle of subject reviews, the primary focus was on the undergraduate programmes
to which the subject/ department provided its contribution. However, postgraduate and
extension courses too were considered in the evaluation sdithect/departmenthisled to

a dilution of the primary purpose of reviewing the quality of an undergraduate study
programme. Another weakness of this approach was that programmes of study to which several
subjects/ departments contributed especially the General degree pra&gamere not
evaluated holistically. The only exception was Health Science study programmes such as
Medicine, Dental Science and Veterinary Science where programme reviews were done in
addition to subject reviews.

Evaluation of the quality of educatioh subject/departmental level is noryah part of the
university'sinternal quality assurance, and hence it could be done internally. Assurance of
guality of the award at the end of an undergraduate degree programme, however is of higher
priority in termsof social accountability and national need. This is also of greater relevance in

a context where accreditation of HEIs and study programmes is being contemplated.
Accreditation is usually offered to programmes of study and not to subjects/departments.

Therefore, in this cycle of review it is proposed that review of programmes of study, rather
than the review of subjects is done. Through this approach, the focus will be on programmes
of study and not on departments of study. However, due consideratiomewgiven to the
subjects offered for the programme under several of the eight ciatenigfied in this manual.

The contribution of modules and courses offered by each department as well as methods of
teaching and learning and assessment in achievengrtgramme learning outcomes will be
carefully scrutinized.

This external review process that is referred to as Programme Review (PR) constitutes the
focus of this adjunct manual. The logistics of this exercise in the present national context are
descrited below.

1.2 Programme Reviewi Purpose

Programme review is concerned with how a Faculty/ Institute assures itself and the wider
public that the quality and standards of its programmes of study are being achieved and
maintained. Programme review is dist from, though still closely linked to, Institutional
review. Institutional review is concerned with universitide processes, which maintain an
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appropriate environment for delivery of quality programmes of study. Programme review on
the other hand euates the quality of student learning at programme level in greater depth
focusing on curriculum, course and module planning and delivery and student support and
assessment in finer detail.

The overall purpose of programme review is to achieve accalitytdlor quality and
standards, and by using a peer review process to promote adopting and internalizing good
practices, inculcating quality culture anf@cilitating continuous improvement of the study
programme. lItis also meant to instill confidenadiave accountability, provide information,
promote improvement and showcase innovation in respect of the programme of study.

1.3Programme Reviewi Scope

The scope of the programme review has been carefully determinedrit€heaprescribed for
scrutinyof programmes of study in this manual have been selected by giving due consideration
to the feedback received from the academia based on their experience from the first cycle of
external review. Information gained by careful study of several documentstakere into
consideration, including the previous Quality Assurance Handbook for Universities (2002), the
Quiality Assurance Toolkit for Distance Higher Education Institutions (2009), and Manual for
Institutional Review of Sri Lankan Universities and Higkelucation Institutions (2015) and

the views obtained at the stakeholder consultation. Some criteria which were considered
separately in the first cycle of subject reviews such as student feedback and peer observation
and research have been includedhimitTeaching and Learning and where relevant under
Innovative and Healthy Practices.

Considering all of the above, the focus of the programme review has been captured in the eight
criteria listed below;
1 Programme Management
Programme Design and Developme
HumanandPhysical Resources
Course/Module Design and Development
Teaching and Learning
Learning Environment, Student Support and Progression
Student Assessment and Awards
Innovative and Healthy Practices

=4 =4 4 4 48 5

In designing the quality framework and dimemsiofor study programme review, due
consideration was given to the different permutations prevailing in the university system for
design and delivery of the study programmes.

For example, there are some Faculties/ Institutes which offer Bachelors degmeel as
Bachelors (Honours) degrees which were previously referred to as General degrees and



Special degrees, respectively. In such Faculties/ Institutes, Bachelors degree is offered by
different combinations of Departments depending on the subject catidn selected by the
student. Usually one department contributes to a major portion of the Badfi&oisurs)
degree, particularly in the latter part of the study programme, while a few other departments
contributeduring the first part of the studyqggramme.

In addition there are Faculties/Institutes which offer only Bachelors (Honours) degree
including professional degrees where all departments contribute to one programme of study.
In such Faculties/ Institutes there may be instances where feartahents collectively offer

one or several programmes of study. In addition, there may be instances where compulsory
core modules are offered by all departments of study in the first part of the study programme
while the specialization/ advanced moduieone subject area is handleddne department

of study during the latter part of the programme.

Rarely a Bachelors (Honours) degree may be delivered jointly by more than one Faculty. Even
in this instance one Faculty usually plays the dominant role.

Therefore, in planning a programme review, it is necessary to identify the organizational
structure for delivery of study programmes within the Faculty/ Institute. Arrangements may
differ according to University, Faculty and Institution and whether the Brage is in the

state sector or private sector.

The complexity of the combinations of Faculties/Departments which may be involved in the
delivery of one programme of study is not a deterrent to the concept of Programme Review. It
would be up to the Fadyl Institute which hosts the programme to identify the delivering
departments/units in conjunction with the IQAU and QAAC and to manage the logistics of the
review accordingly.

During the first cycle of Subject review the focus was on verifying comg@iam minimum
standards in respect of quality. However, during the second cycle of Programme review the
scope has been expanded by prescribing wide range of best practices and standards under the
respective criteria and assessing the adaptation/ inteatiah of those best practices and level

of attainment of the respective standards to recognize the excellence in educational provision.
In addition, the criterion of Innovative and Healthy Practices has been included to encourage
and reward those Facut/ Institutes which have introduced innovations into their education
provision.

1.4 Programme Review Requirements

Programme review is offered to all undergraduate (Bachelors/Bachelors Honours)degree
programmes which have completed at least one cyclgraduated at least one batch of
students. The programmes need to be aligned to Level 5 or 6 of the Sri Lanka Qualification
Framework (SLQF). Further, there has to be willingness by programme staff to critically self
evaluate their programme under theagicriteria and gather evidence of achieving the required
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standards. Internal Quality Assurance Units (IQAU) and the Internal Quality Assurance Cell
(IQAC) have a major role to play in facilitating the process.

1.5Preparation for Programme Review
1.5.1.Preparation by the Faculty/Institute

Three to six months before the intended Programme Review, the Faculty/Institute
responsible for delivering the programme of study should begin to compile the Self
Evaluation Report (SER) in liaison with the IQAC oé tRaculty/ Institute. Details of SER
preparation and the format are given in Chapter four of this manual.

1.5.2 Preparation by the QAAC, IQAU and the Review Team

The QAAC shall liaise all activities through the IQAU with regard to external review of
study programmes.

The Faculty/ Institute which offers the study programme/s has to intimate to the QAAC
through the IQAU regarding their intention and readiness for programme Review. This
request should preferably accompany the-Be#Hluation Report (SER).

The QAAC will select the review team from the pool of accredited reviewers and identify
one of them as the Review Chair. The details of the review team will be forwarded to the
Faculty/ Institute for their concurrence through the IQAout four to & weeks before

the intended review, the dates for the review visit are decided upon by mutual agreement
of the team and the Faculty/Institute. Upon finalizing the logistics and dates, the SER will
be sent to the selected review team members at leastéels prior to the review visit.

Upon receipt of the SER, individual members of the review panel have to peruse the
document to make a preliminary assessment/ observation and make notes on any further
information that may be required prior to/during taeiew visit (more details in chapter

four).

A prereview meeting among the review panel, IQAC Chair, and the QAAC
representative will be organized by the QAAC about two weeks before the scheduled
visit. The broad scope of the review process, incluthegange of documentation to be
made available and the timetable for the visit will be intimated to the Faculty/Institute by
the QAAC.

At this meeting the review team will collectively agree on the assessments made and the
lines of inquiry and any funer information they need to see in advance. They will also
identify individuals and groups that they wish to meet during their visit, and delegate
specific areas to individual reviewers.

11



1.6 The Review Visit

The IQAC in liaison with the IQAU and the @4 should make necessary arrangements to
receive the review team and facilitate the review process. Details are given in Chapter four of
this manual.

The Review Team upon completion of the preliminaries during the visit, will

1 examineand verify (as far apossible) the claims in the programme's SER with the
Faculty/ Institute of any specific concerns arising from previously conducted
programme/subject reviews and/or reviews conducted by professional bodies.

1 gather any further evidence necessary to endilelm to form a view on the qualitf
educational provision, experience of the students, and the degree of achievement of the
intended learning outcomes; and

1 assess to what extent the recommendations and criticisms made by the peeNijacs
and programmereviews have been addressed.

The review team will also consult documentation provided by the Faculty/ Institute. It will
endeavour to keep to a minimum the amount of documentation it requests during the visit. The
aim is to consider evidengeovidedby the Faculty/Institute and to focus on discussions with
staff and students to get a clear picture of the processes in operation. The review team should
always seek to read and use all information provided.

Programme review is evidenbased. The judgmenimade by the review team emerge from
consideration of the evidence and collective consideration. They should not rest on unsupported
views or prejudice. Most evidence for review will come from information and documentation
provided by the Faculty/ Institel itself. In addition, and as available, review teams will draw

on other relevant material such as (professional body quality assessment/accreditation reports,
UGC standingcommittee reports etc.) where appropriate.

All reviews will draw upon the followmg principal sources of evidence:

1  The SER prepared for the review.

L Evidence referenced in the SER

1  Degree of internalization of best practices as prescribed in the Programme Review
Manual which had been developed by incorporating relevant rules, regs)atoates of
practices and other national benchmarks and guidelines in higher education.

1 Information gathered by the review team during the review visit.

The visit should conclude with a meeting with the Dean of the Faculty/Director of the Institute,
Chaimpersons of the IQAU and IQAC, Heads of Departments and other relevant senior
academic and administrative stalfhe review team will give a general indication of its
conclusions based on the review and including strengths and weaknesses identified. The
Faailty/ Institute will be given an opportunity to correct any obvious errors of fact or
misinterpretations at this point.

12



1.7 The Review Report and Process Prior to Publication

The outcome of programme review is a published report. Its purpose is to thiofaculty/
Institute and external parties of the findings of the review and to provide a reference point to
support and guide staff in their continuing quality enhancement activities. In particular, the
report will give an overall judgment on the review@assessment of the quality of educational
provision and student experience within the programme and the standard of the award
supported by a commentary on its strengths and weaknesses.

There will be a statement on the level performance of the proggamder the Grading of A,

B, C or D, based on the Study Programme Score expressed as a percentage (refer chapter
three). The commentary will include commendations on excellence and recommendations on
aspects which need further improvement based on thessacineeved on different criteria and
respective standards.

The draft report will be submitted to the QAAC by the review team. The QAAC will send a
copy of the draft report to the Faculty/ Institute for their perusal. This will provide an
opportunity to Rculty/ Institute to peruse the draft report and if there are concerns to make it
known to the QAAC. QAAC will facilitate a meeting between the review team and the Faculty/
Institute to resolve the concerns by discussion before finalizing the report.

1.8 Outcome of Programme Review

After the Faculty/ Institute accepts the programme review report, it will enter the public domain
through the QAAGwebsite so that all stakeholders including students, graduates, prospective
employers, grant providing agees, educationists and policymakers have access to it. The
UGC and MoHE will receive a copy through the QAAC. Outcome of this report especially the
recommendations will be of value to the UGC and MoHE in allocating resources particularly
in the context ofectifying the identified shortcomings/ deficiencies.

The most important follow up actions have to be undertaken at the Faculty/ Institute itself.
Upon receipt of the Programme Review Report (PRR), it should be discussed in depth at the
Faculty Boardand relevant standing committees including IQAC and the Curriculum
Development & Evaluation committee. The PRR should also be sent to the Senate and Council
for perusal along with the outcome of these discussions.

Along with that, a comprehensive followp action plan for quality enhancement has to be
drawn up and integrated into the Internal Quality Enhancement action plan which shall be
implemented by the Faculty/Institute. The IQAU/ IQAC and other relevant committees should
continue to monitor the pgoess in implementing remedial measures / activity plans. Internal
guality enhancement activities should take place on a continuous basis until the next cycle of
EQA.
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Chapter Two

Criteria and Best Practices

The desired attributes of quality assessment in higher education are objectivity, transparency

and comparability. As detaileth the Manual for Institutional Review of Sri Lankan
Universities and Higher Education Institutions (UGC/HETC, 2015), these attributes are
assured by defining a quality framework comprising dimensions for quality and an assessment
structure against which judgment on quality could be made. Adopting the same principle and
approach, Part Il of this Manual for Review of Undergraduate Study Programmes has defined

a quality framework and assessment structure for the review of study programmes offered by
Univesi ti es/ HEI s. The quality framework consi s
and corresponding Obest practicesdéd and Ost ar
the O6criteriabdé and respective 6best practice

2.1 Criteria

The criteria eflect the key aspects of a study programme. Accordingly, eight criteria
encompassing key aspects of a programme were identified as most appropriate for study
programme review after careful study of several documents including the previous Quality
Assurane Handbook for Universities (UGC/CVCD, 2002), the Toolkit for Quality Assurance

of Distance Higher Education Institutions and Extension Programmes (CoL, 2009), Manual for
Institutional Review of Sri Lankan Universities and Higher Educational Institutions
(UGC/HETC,2015), and QA Manuals adopted by QA Agencies of other countries.
Furthermore, wide stakeholder consultation was sought prior to finalizing the manual. In
programme review process, the performance of study programme in relation to all eigat criter
is considered for arriving at a judgment on the study programme as a whole. The eight criteria
selected for Study Programme Review are listed below:

Criteria 1: Programme Management

Criteria 2: Human and Physical Resources

Criteria 3: Programme Degn and Development

Criteria 4: Course/ Module Design and Development

Criteria 5: Teaching and Learning

Criteria 6: LearningEnvironment, Student Support and Progression
Criteria 7: Student Assessment and Awards

Criteria 8: Innovative and Healthy Praces
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2.2 Best Practices

For each of the above <criteria, gual ity pri
practicesod are related to inputs, processes
institutional approach, policies, strgtes, operations, procedures, etc., become qualified as

Obest practicesd only if such Opracticeso

operations in the study programme. These are derived empirically and are considered as

for

er unnearnsd aorfd stoh et hfiastt ar e used as sign post

to facilitate the study programme (s) in achieving excellence. Brief descriptions of best
practices and/ or processes with respect to

2.3 Criteria and Corresponding Best Practices

Criterion 1 - Programme Management

l

The Faculty/Institute has an organizational structure which is adequate for effective
management and execution of its core functions such as programme design,
development and tleery; student support; research and outreach activities.

The Action Plan of the Faculty/ Institute is up to date, designed and developed in

t

C

-

alignment with the Universityo6s/ HEI &6s col
Facul ty/ I n & on new tterdd ® the edgcatibnal rsghere nationally and
globall vy, and its activities demonstrate

innovative initiatives for progressive development; Action Plan is implemented as
planned and the progress isukagly monitored.

The Faculty/ Institute is committed to improve its governance and management; it
complies fully with national and institutional administrative and financial regulations
and guidelines in effecting general administration and financiahgement; these are
documented as Standard Operational Procedures/Manual of Procedures/Management
Guide, and circulated among all relevant stakeholders to ensure compliance.

The Faculty/ Institute recognizes the value of stakeholder commitment and a@iéegian
to the institution; stakeholder consultation is assured through participatory approach
promoted through a mix of formal and informal mechanisms such as standing
committees, athoc committees, units, etc., which encourage wider stakeholder
participationteamwork, transparency, responsibility and accountability.

The Faculty/Institute has the policy and practice to adhere to the annual academic
calendar enabling the students to complete the programme and graduate at the stipulated
time.
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The Faculty/ hstitute publishes a Handbook which provides general information on the

history and current status of the Faculty/Institute, brief descriptions of study

programme(s) offered, learning resources, student support services, disciplinary
procedures, welfare mes ur e s , studentsdéd rights and
redress mechanisms; the Handbook is distributed among the students at tbe time

enrollment.

The Faculty/ Institute publishes a study programme Prospectus which provides relevant
information onthe curricula of the study programme(s) and courses offered, options
available to exit at different levels, compulsory and optional courses, examination
procedures and grading mechanisms, graduating requirements, examindaors,by

etc.; the Prospectus distributed among the students at the tohenrollment.

The Faculty/Institute maintains an -tgedate website, which provides information
about the Faculty/Institute and links to all publications such as Handbook, study
programme Prospectus(s),-layvs, special notices, announcements, etc.

Faculty/Institute conducts an induction/ orientation programme for all new students to
facilitate their transition from school to university environment, and provide
information on the University and Faculty, fawds and resources available, support
services and the study programme.

The Faculty/Institute securely maintains and updates permanent records of all students
accessible only to authorized personnel, with provision to secure backups of all files.

The Faulty/ Institute uses Information and Communication Technology (ICT)
platform for programme management, teaching and learning, research and community
engagement; the Faculty/ Institute data bases maintain links with University
Management Information SystefMIS) and provide relevant inputs in a regular
manner.

The Faculty/Institute has adopted the University approved Code of Conduct /Charter
for Students; itis communicated to all students at the point of enrollment with measures
in place to ensure the lagrence by students with the conditions prescribed therein;
violators are promptly dealt with and deterrent measures are taken as and when
required.

The Faculty/ Institute has clearly defined list of duties, work norms and codes of
practice for all categees staff in compliance with national and/or institutional
guidelines; these are communicated, implemented, monitored and remedial measures
taken as and when required.
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The Faculty/ Institute implements a performance appraisal system prescribed by the
University/HEI, and the appraisal outcomes are considered for annual increments and
promotions of the staff.

The Faculty/Institute has adopted a policy and strategy to enhance the performance of
staff by providing regular training and rewarding high perfers.

The Faculty/ Institute considers quality as a strategic objective and has established an
internal quality assurance cell (IQAC) as per the guidelines issued by the UGC and the
operational bylaws/guidelines approved and adopted by the UniversitytHE IQAC
undertakes regular monitoring of all aspects of the study programme and reports to the
Faculty Boardon a regular basis; in executing its functions, the IQAC liaises with the
internal quality assurance unit (IQAU) of the University/HEI.

The Faculty/ Institute strives to improve and maintain the quality and relevance of study
programmes, and thereby the employability of its graduates; it has put in place an
effective organizational arrangements such as curriculum development committee
(CDC) andQAC for regular monitoring, revision and updating of curriculum of study
programme and courses, teaching and learning methods in response to stakeholder
feedback, labour market projections and emerging global higher educational trends.

The Faculty/Instute adopts the policy to consider the guidelines and standards
prescribed in the Sri Lanka Qualifications Framework (SLQF) and Subject Benchmark
Statements (SBSs) in designing and development of curricula of study programmes
and courses.

The Faculty/ hstitute adopts the policy on, and procedures for facilitating
internalization of outcomesased education and studeentered learning (OBE

SCL) approach in educational provision; all academic staff members are trained and
equipped with knowledge andik& to apply OBESCL tools and techniques in the
design and development of curricula, and modify teaching, learning and assessment
procedures.

The Faculty/Institute has put in place the policy on and procedure for programme
approval, implementation, andiscontinuation; introduction of revised/updated
curricula commences only after giving adequate notice and with a new batch of
students; similarly, a programme is terminated after giving adequate notice to ensure
the students enrolled into the programnmmplete their education without any
disruption.

The Faculty/Institute has the policy and procedures for monitoring the implementation
of curriculum; obtaining student feedback, peer observation, graduate satisfaction
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surveys at exist point, employabilistudies, employer feedback surveys, etc., and
using the findings for effecting continuous improvement of the study programme.

1 The Faculty/ Institute recognizes the value of collaboration with national and
international partners; it has established atmirative partnerships with national and
foreign universities/HEIs/organizations for academic and research cooperation.

1 The Faculty/Institute has put in place mechanisms to optimize the learning environment
through provision of student support mechanisnsich as academic
counseling/mentoring system, student counseling system, access to health care services
and recreational and sports facilities, and security and safety measures.

1 The Faculty/Institute has approved -layvs pertaining to examinations, stuten
discipline and appropriate guidelines for student unions; those are made widely
available to both staff and students; violators are promptly dealt with and effective
remedial and deterrent measures are taken as and when required.

1 The Faculty/Institute ffers special support and assistance services for students with
special needs or differenthbled students.

1 The Faculty/Institute complies fully with the institutional policy to promote gender
equity and equality (GEE) and deter any form of sexual andegdased violence
(SGBV); it adopts appropriate strategies and executes activities to promote GEE and
deter SGBV amongst all categories of staff and students.

1 The Faculty/Institute adopts the policy of zéoterance to ragging; it adheres fully
with institutional byl aws on studentsd discipline and
through coordinated efforts involving academics, faculty student counselors, and
proctors, marshals and security staff to prevent and deter any form of
intimidation/harassmennaong students.

Criterion 2 - Human and Physical Resources

1 The Faculty/ Institute ensures the availability of adequate human resources equipped
with required qualifications and competencies for design and development and delivery
of academic programme(and courses, and to undertake associated functions such as
research, innovations, counseling and outreach activities.

1 The Faculty/ Institute ensures that its human resources profile is comparable with
national and international norms with high percgataf academics having doctoral
degrees, research grants and scientific communications in national and international
referred/indexed journals.
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The Faculty/Institute requires all newly recruited academic staff to undergo an
induction programme which helgisem to acquire minimum competencies required to
perform satisfactorily in their assigned roles; proactively encourages all newly
recruited academic staff to acquire required jpestuitment qualifications and
competencies as soon as posstbl@erformtheir core dutiesand to work towards
progressing into higher grades at the prescribed points of time in their service without
undergoing stagnatiothe capacity of all staff is continuously upgraded and enhanced
through provision of irservice, contining professional development (CPD)
programmes of which the impact is monitored, and remedial actions are taken as and
when required.

The Faculty/ Institute has appropriate, and adequate infrastructure facilities such as
lecture rooms, laboratories, idries and reading rooms, studios, field stations/practice
areas, transport facilities, ICT resources, common amenities etc. for teaching and
learning; these facilities are well maintained and regularly upgraded.

The Faculty/Institute that offers professal or honours study programmes has put in
place specialized training facilities as appropriate; students are provided with adequate
access to and training in such specialized training facilities.

The Faculty/ Institute motivates the staff and studdntsadopt outcombased
education and studenentered learning (OBECL) approach and provides adequate
facilities to practice OBESCL approach in education provision.

The Faculty/ Institute ensures that studdrdve access to library facility which is
networked, and holds up to date print and electronic forms of titles, electronic data bases
and provides other facilities such as reprography, internet,-lintary loan
mechanism, etc., along with a ugeendly service.

The Faculty/ Institute hasup in place sufficient ICT facilities including access to
computer terminals and internet connectivéliyd technical guidance as and when
required for students to acquire ICT skills.

The Faculty/ Institute has a weltsourced English Language Teaching-8nit or Cell

or Centre (ELTC) that provides students with instructional training and practical
guidance in learning and use of English as a second language (ESL) in their academic
activities.

The Faculty/ Institute ensures that the students are pobwitle training opportunities

to acquire oO0soft skillsdé/o6life skillso
regular career guidance programmes conducted by the Career Guidance Unit (CGU) of
the University, and by embedding those skills intodimeicular activities.
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T

The Faculty/ Institute has coordinating structures and mechanisms to encourage and
facilitate students to engage in multicultural programmes to promote social harmony
and ethnic and cultural cohesion among students of diverse baokigt

Criterion 3 - Programme Design and Development

T

The Faculty/Institute adopts a participatory approach inclusive of academic staff, non
academic/ technical staff, students, alumni and external stakeholders (e.g., industry and
professional bodies)t&ey stages of the design and approval of programme and
courses.

A programme/ curriculum committee and/or an equivalent body responsible for the
planning, design, organization, and improvement of the programme/ curriculum is in
place. The committee casts of faculty and other relevant stakeholders including
representatives from key employ@ngustry/ profession.

Programme is consistent with the mission, goals and objectives of the University/ HEI.
It is designed to meet the needs of all stakeholdespnal, regional and global
requirements, and to reflect latest developments and practices in the field of study.

Programme complies with the SLQF with respect to the title of the award, volume of
learning, level descriptors and qualification desorgt and is also guided by other
external reference points such as Subject Benchmark Statements and requirements of
relevant professional bodies.

The programme ILOs are developed in alignment with graduate profile. ILOs are
realistic, deliverable and feibte to achieve.

Programme design and development procedures take into consideration entry and exit
pathways including fallback option.

Outcome based education (OBE) approach is practiced where teaching learning
activities and assessment strategies legaed with course ILOs.

Curriculum is enriched by incorporating vocational, professional/-peofiéssional,
interdisciplinary, and multidisciplinary courses either as core and/or optional/ elective

components.

Where relevant, curriculum recognizesealisity among students and addresses issues
of gender, cultural and social diversity, equity, social justice and ethical values.
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Programme is organized as courses/modules which incorporate required sequential core
and optional elements and maintains aprapriate balance of theoretical, practical,

and experiential knowledge aiming to impart competencies at the appropriate level of
study as per SLQF.

Courses/ modules of the programme are structured in a manner to progressively
increase the challenges @tudents intellectually in terms of skills, knowledge,
conceptualization and autonomy of learningpi@mote progression of students from

one level to the other.

Where workbased placement/ internship is a part of a programme of study, the
Faculty/Instiute ensures that ILOs are clearly identified; contribute to the overall and
coherent aims of the programme; appropriately assessed jointly by the Faculty/Institute
and the workplace using a structured marking scheme where relevant. Faculty/ Institute
informs the students of specific responsibilities relating to theirwaded placement/
internship prior to the assignment

Curriculum of the programme encourages creative and critical thinking, independent
and lifelong learning, interpersonal and commutiicaskills, appropriate strategies
such as experiential and reflective learning, collaborative learning, aridargling are
incorporated into the curriculum of the programme and courses/modules.

The Faculty/Institute has identified key outcebasedoerformance indicators for the
programme, such as student progress and
programme, cosgffectiveness of the programme, and employability of graduates,
admission rates to advanced degree programmes and skipoldeslowship awards.

The programme offered is duly approved by Faculty/Senate/Council /UGC or relevant
regulatory agencies. The programme approval criteria include the design principles
underpinning the programme (e.g., outcome based and studeetedemtarning
approach), title of the award, volume of learning, level descriptors and qualification
descriptors, course contents, teaching/ learning and assessment strategies, physical and
human resources and learner support, monitoring, evaluatiomaed @rangements

and other relevant details.

The Faculty/Institute ensures that the principles to be considered when programmes are
designed (such as balance of the programme, awards, and titles, resources available to
support the programme) as well be toles, responsibilities, and authority of different
individuals/ bodies involved in programme design and approval, are clearly defined and
communicated to them, so that they are clear about the design principles, sequence of
the procedures and the firalthority for approval.
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1 Programme specifications are published with course specifications which include the
ILOs in terms of knowledge, skills, attitudes and mindset; teaching learning methods
that enable the outcomes to be achieved; assessment métitaeisable the outcomes
to be demonstrated; teaching learning resources; and compatibility of the programme
with the SLQF and to any other relevant professional accreditation requirements.

1 The programme information package/prospectus is made availablacaassible in
print and/or electronic forms. It is comprehensive and includes the entry requirements
(including lateral entry if applicable), programme specification along with course
specifications, credit hours, course contents, and recommendesugiementary
readings. The information is accurate and ugdte.

1 Academic programmes are regularly monitored, evaluated and reviewed by the IQAC
as a part of the IQA proceds,ensure that the programme remains current and valid in
the light of emergingnowledge in the discipline, effective in delivery and assessment;
information is used focontinuous quality improvement.

T The Faculty/lnstitute annual ly coll ects
destination after graduation (tracer studies) arss this data for continuous
improvement of the programme.

Criterion 471 Course/ Module design and Development

1 The Faculty/Institute adopts a participatory (course team) approach inclusive of
academic staff, nemcademic/ technical staff, students,umahi and external
stakeholders (e.g., industry and professional bodies) at key stages of the design,
development and approval of courses; each member is made aware of their respective
roles and responsibilities.

1 Content in a programme is organized inteused courses/ modules with the ILOs
aligned with the programme ILOs.

1 Courses are designed to reflect latest developments and practices in the field of study.

1 Course/ module design is in alignment with the SLQF and reflects the expectations of
the SBSrequirements of statutory/ regulatory bodies.

1 Faculty/ Institute develops standardized formats/templates/ guidelines for

course/module design and development of courses for effective instructional design and
efficient course development.
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Course ILOs e mapped against Programme ILOs to ensure that programme is
coherent and comprehensive. Courses are designed to support students in achieving the
programme ILOs. Course content, teaching and learning and assessment strategies are
constructively aligned wi the course ILQs

Courses are designed based on studentred principles with teachirlgarning and
assessment strategies and appropriate use of ICT; these are clearly stated in the course
specifications, communicated to and discussed with students.

Course ILOs, content, teaching learning and assessment strategies, learning resources,
credit weight, etg.are contained in course specification which is made accessible to all
students.

Each individual course has a credit value, designated numberdyfleburs (notional
hours) which include direct teaching hours, learning activities, assignments, tutorials,
laboratory/clinical work, project work, sekarning, use of library, revision and
examinations as described in the SLQF.

Courses/modules have pla scope for encouraging and developing creative and
critical thinking, independent and lifelong learning, communication, interpersonal and
team working skills.

Faculty/institute takes into account the needs of differently abled students when
designing ourses.

Choice of media and technology are integrated into the course design.

Courses have appropriate breadth and depth in learning content and activities to
stimulate and challenge students intellectually.

The work load for students with respect taises complies with the SLQF guidelines
and facilitats completion of each course within the intended period of time.

Courses/ modules of the programme are structured in a manner to progressively
increase the challenges on students intellectually in tesm&nowledge, skill,
conceptualization and autonomy of learning.

The Faculty/ Institute provides prior training and necessary inputs to the staff involved
in instructional design and development.

The Faculty/Instiite ensures that relevant stafe iformed of the criteria against
which the course proposals/specifications are assessed in the course approval process.
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The Faculty/ institute ensures provision of adequate physical and human resources for
course design, approval, monitoring and review @sees.

Course approval decision is taken after full consideration of design principles, academic
standards, and appropriateness of the available learning opportunities, monitoring and
review arrangements and the course specification.

Regular course evadtion is undertaken through internal monitoring by the IQAC, and
the findings are used to improve the course content, delivery and assessment processes.

Course/ module evaluation at the end of each course/module includes assessment of its
content appropateness, effectiveness of teaching, measurement of student learning
outcomes and feedback; it is used for further improvement of the courses/modules.

Criterion 5 - Teaching and Learning

l

The teaching and learning processes are based on the missioratulg/Institute,
goals and values, and curriculum requirements

The Faculty/ Institute provides course specification and timetable before the
commencement of the programme/ course.

The Faculty/ Institute ensures that course/module ILOs, teachingquigatrategies and
assessment strategies are meticulously planned to be closely aligned with each other
(constructive alignment) and are also appropriate and accessible to differently abled
students if the programme caters to such students.

The Faculty/lstitute promotes the use of blended learning to maximize student
engagement with the curriculum.

Faculty/hstitute ensures that the staffaw upon their research, scholarship, or
professional activity to enhance teaching.

Teaching engages students astqers in learning in ways that develop curidsity
driven investigative approaches, and maximizes estdend s per sonal
professional development; draws on real world scenarios so that the students
comprehend the application of knowledge; capitalzesormative assessment and
feedback as key components of teaching and learning.

Teachers use information gained from assessment of ssudemprove teaching.
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Teachers encourage and facilitate students to take personal responsibility of their
learning fostered by appropriate teaching learning methods

The teaching approach encourages students to contribute to scholarly and creative
work, discovery of knowledge and to relate theory and practice to real life situations
through reflection.

Teaches adopt both teachelirected and studefmentred methodologies, where
students learn by actively engaging in and interacting with the content and activities
(active learning) with the role of the teacher being more as a guide and facilitator.

Seltdirecied learning is encouraged through assignments which require students to
refer books, journals, internet armdher resourcesby incorporating investigative
methodology into the learning processes through activities such as literature review,
research prof, collaborative project work and welased placements.

Teachers engage students in research as a part of teaching learning strategy and support
students to publish their research.

Teachers are sensitive to gender, culture, race and religion; theyn desiching
learning activities that are not discriminative and avoid making derogatory comments.

Teachers are encouraged to promote innovative pedagogy and introduce ICT into
teaching learning practices.

Teachers engage with peers for continuous imgar@nt of teaching through evaluation
and reflective praates that are underpinned by scholarship of teaching and learning.

Progress in implementing the teaching learning framework across each level of the
programme are monitored and reported regularlidéads of Departments, Dean and
programme coordinator, and remedial actions taken when needed.

Workloads of academics are equally distributedrisurethemto have adequate time

to provide effective instructigradvice, conductassessents contributeto programme
evaluation and improvement, and engage in continuous professional growth, while
participating in scholarship and research.

The Faculty/ Instituteiseskey indicators such as adoption of outcome based approach
in teaching and learning, innawge teaching practices, degree of teaestedent
interactionobtainedthrough seHlappraisal, peer evaluation and student feedback, for
evaluating the performance of teachers for excellence in teaching.
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Criterion 6/ Learning Environment, Student Suppband Progression

9 Student support provides a suitable learning environment that enables the students to
successfully achieve the ILOs. It comprises provision of facilities and
learning/information resources (including adequate number oftifud faculty
members to support the mission of the institution and to ensure quality and integrity of
its academic programmes, technological infrastructure, scientific laboratory facilities,
language laboratories, library facilities, studio spaces, clinical prasites as
appropriate to the programmes/ subjects) and offering guidance to students in the
ethical use of learning/ information resources.

1 The Faculty/Institute provides an inclusive educational environmeaarifing
Resource Centers; academic/studennselling and mentoring; needy student support;
Career Guidance activities; Gender Equity Cetsrasidering the needs of individual
students and diversity of the student body, in enabling student development and
achievement.

1 The students are clearlymrveyed of their rights, responsibilities and conduct for
successfully completing the programme through Student Charter/ Code of Conduct.

1 The Faculty/ Institute conducts training programmes to provide ongoing training for
users (students and relevant Btaff common learning resources and specialized
learning resources.

1 The Faculty/Institute ensures that student support opportunities are accessible and
clearly communicated; it monitors and evaluates the support services and uses the
feedback for improveent.

1 The Faculty/Institute offers, monitors and improves special support and assistance
services for students with special needs (differealiied students).

1 Faculty/Institute has academic counsellors who hold meaningful discussions with
students focusg on areas such as student support, choice of courses, assessments,
career paths etc. When sharing information, counsellors ensure that confidentiality is
maintained to protect the rights of individuals.

1 The Faculty/Institute monitors student learningperience, achievement and
satisfaction annually to ensure that learning experiences are effective and help in
achieving the desired outcomes.

1 The Faculty/Institute uses IGTed t ool s to facilitate st uct
library efficiently; ensires that the use of library and information resources is integrated

into the learning process.
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The Faculty/ Institute facilitates and monitors on a continuous basis, student
progression from one level to the next and ensures successful completion of the
programme towards gainful employment/ further advanced study; makes necessary
improvements and facilitates the students who do not complete the programme
successfully, to settle with the fallback options available.

The Faculty/Institute enhances learnimpgortunities for students by collaborating with
employers who offer workased learning or placement opportunities.

Career information, advice and guidance are provided enabling students to make
choices about their future. Students are empowered tosaesant information on

the local, regional, national and international graduate labor markets, enabling them to
make informed career choices

Processes are in place for communicating with students throughout the period of study
in a structured, cleacpncise, and timely manner about opportunities designed to enable
their development and achievement towards employment; the effectiveness of these
processes are regularly evaluated.

Career education, networking with alumni, information and guidance, laad t
development of career management skills along with soft skills are considered-as inter
dependent parts of student support; there is an instituiid® commitment to prepare
students for their futureareers.

The Faculty/Institute has strategies t@mote employability of students and their
ability to articulate their knowledge, skills, attitudes and values through working in
partnership with external stakeholders such as employers, societies, local communities.

Retention, progression, completiomaduation rate, employment rate and per student
cost are regularly monitored and remedial measures talkere necessary.

The Faculty/Institute regularly and systematically gathers information about student
satisfaction with the support services. Infatian collected is used for improvement
of the services.

The Faculty / Institute has fair, effective and timely procedures for handling student
complaints and academic appeals; thus ensures opportunity for students to raise matters
of concern withoutisk of disadvantage.

The Faculty/Institute implements the policy on gender equity and equality and supports

opportunity for student leadership, creative activities and scholarship; promotes active
academic/social interaction between the faculty and stsiden
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Criterion 7 - Student Assessment and Awards

1 Assessment strategy of student learning is considered as an integral part of the
programmme design with clear relationship between assessment tasks and programme
ILOs. The Faculty/Institute reviews and amsrassessment strategies and regulations
periodically as appropriate and ensures those being fit for purpose.

1 Student assessment policies, regulations and processes underpin the setting and
maintenance of academic standards with reference to SLQF andaS8&Syhere
applicable, requirements of professional bodies.

1 The Faculty/Institute has approved procedures for designing, setting, moderating,
marking, grading, monitoring and reviewing the assessment methods and standards of
awards.

1 The Faculty/Institut@rovides regular training on methods of assessments to staff and
ensures that staff involved in assessing students are competent to undertake their roles
and responsibilities, and have no conflict of interest.

1 The assessment procedures and the weiglasgjgned for different components are
clearly statedin the programme/course specifications and clearly communicated to
students.

1 The Faculty/Institute adopts well defined marking scale, marking scheme, various
forms of internal second marking and proaesufor recording and verifying marks
etc, to ensure transparency, fairness and consistency.

1 The Faculty /Institute considers involvement of external/second examiner is an
essential part of the process of quality control and maintenance of standards. The
external/second examiner assesses answers and assigns marks without seeing the
marks given by the first examiner (blind marking). There is an established procedure
(senate/relevant academic body approved) for reconciling the marks when there is a
major disrepancy between the two sets of marks.

1 Faculty/Institute and departments have a clear policy on consideration of the external

exami ner so reports, reporting l i nes an
recommended in the exami nAssessnient owcpnees t s a
including external examinersodé report ar

assessment methods.
1 The Faculty/Institute ensures that policies, regulations and processes relating to
assessments are clear and accessible to all stdkehdktudents, academic staff,

administrative staff, internal and external examiners).
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T

Assessment and examination policies, practices, and procedures provide differently
abled students with the same opportunity as their peers to demonstrate the acttieveme
of learning outcomes.

Assessment strategies are aligned with ILOs and enable students to provide evidence
of achieving the ILOs.

Assessment methods are integrated into teaching and learning strategies. Formative
assessments are used to provide feddtmastudents to facilitate achieving the ILOs.

The Faculty/Institute implements and supports systematic and-besad assessment
which incorporates all aspects of learning including industrial training,-lhiete:d
training, clinical training etc.

The Faculty/Institute uses both formative and summative assessment to track
individual studentdés | earning, and wuses
ILOs; students are provided with regular, appropriate and timely feedback on
formative assessmeto promote effective learning.

Assessment is designed and sequenced to provide a reasonable spread of assessment
items throughout the course enabling students to monitor and progressively improve

their capabilities.

The Faculty/ Institute ensures tthegree awarded complies with the SLQF.

1 A complete transcript indicating the courses followed, grades obtained and the

T

T

aggregate GPA/grade and class is made available to all students at graduation.

Where a programme leads to registration of a professspaiaitory body which issues

a license to practice, clear information is made available to staff and students about
specific assessment requirements that must be fulfilled for the award of the
professional qualification.

Students are informed before thmmanencement of the programme/course about the
types of assessment, its alignment with the ILOs, timelines for assessment and
releasing results, and issue of transcripts. Students are also made aware of code of
conduct for preparation and submission of @ssients, project work, and for sitting
examinations.

Assessment regulations are strictly enforced and disciplinary procedures are in place

for handling breaches of examination regulations by students; malpractices such as
plagiarism etc. and violation ebdes of conduct.
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1 Examination boards and panels are responsible for timely release of raadlts,
recording assessment decisions accurately; such records are maintained for a
designated period of time.

1 The staff carries out all aspects of assessmeamiay which ensures the integrity of
the assessment process and in turn the integrity of academic standards of each award.
Faculty ensures academic integrity of the award by maintaining confidentiality and
declaring conflicts of interest where applicable.

Criterion 8 - Innovative and Healthy Practices

Note: Innovative and Healthy practices are considered as practices which would lead

to enhancement of qguality of training a
outlook. However, it is difficult to pseribe a comprehensive list of best practices that

will be applicable across all study programmes. Sample of such best practices which

are commonly seen in many academic institutions are listed below for consideration

and adoption. Some of these may beelyiddopted by most study programmes.

1 The Faculty/Institute has policy and established-l@$ed platform (i.e.VLE/ LMS) to
facilitate multtmode teaching and studecgntered learning; uses the Kemabled
tools and techniques sensibly for deliveryedrhing material, learner support services
and conducting/administering studentso as

1 The Faculty /Institute has a policy and strategy to encourage the staff and students to
use Open Educational Resources (OER) to complementingaemd learning
resources.

1 The Faculty/Institute recognizes the complementarity between academic teaching,
research and innovations; it has put in place coordinating structures and/or mechanisms
to facilitate staff engagement in research and innovataong interaction with
community and industry.

1 The Faculty/Institute recognizes the value of imparting basic skills in research,
innovation and research communication to undergraduates; accordingly, the study
programme contains an undergraduate researgbcpras a part of the teaching and
learning strategy; students are encouraged to disseminate the findings of such research
through oral presentations and publications.

T The Faculty/Institute recognizes the val

during their undergraduate career; t he
attachment/ training as a part of the teaching and learning strategy; it is operationalized
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through well designed and effective part
organizations.

The Faculty/Institute has put in place appropriate mechanisms and procedures to
encourage and facilitate academic staff
community; it uses such linkages to strengthen the reputation of the iostitunid
expose the students to 6édworld of work©o.

The Faculty/Institute has adopted the policy to engage in income generating activities
in order to diversify its sources of income; staff is encouraged and facilitated to engage
in incomegenerating activies such as felevying programmes/ courses for external
students/ consultancy and advisory services; it commercializes research and
innovations, provides advanced laboratory and testing services, and uses such income
to compliment the grants received froine Treasury.

The Faculty/Institute has adopted a policy and procedure for -tradg#fer among
Faculties and Institutes in conformity with institutional policies; it allows its students
to transfer the earned credits among the Faculties/Institutegided the ILOs of
transferred credits are comparable.

The Faculty/Institute promotes students and staff engagement in wide variety of co
curricular activities such as social, cultural and aesthetic pursuits, engagement with
community and industryelaed activities; such pursuits are well supported with
physical, financial and human resources.

The Faculty/Institute has a policy and mechanism for encouraging and rewarding
student participation at innovation/ sports/ general knowledge / 1Q competiions
regional/national levels without adversely affecting their progression in the academic
programme.

The Faculty/Institute has put in place the policy and strategy to ensure the study
programme offered is relevant itdqualtyibe nee:
comparable with national and global standards; it is ensured through regular revision of
curriculum, close monitoring of its implementation and use of external examiners for
moderation and second marking.

The Faculty/ Institute has put place the policy and strategy for the students who are
unable to complete the programme successfully; provision is allowed for such students
to exist at a lower level with a diploma or certificate, depending on level of attainment
(fallback option).
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Chapter Three

Standards for Assessment

A set of O6standardsd corresponding to the 6°¢

presented in this Chapt erstudyprogeammesntagagedsdor d s 6
selfassessment and byternal reviewers to measure qualitatively and quantitativeky
degree of compliance with and internalizatio

the relevant 6standar dso.
3.1 Standards

The O6standar ds 6 ar eauthasity aslrdgyatioass noans, Iguidelines dr b y
principles through general consensus as a basis for comparison. They define exactly how a task
should be carried out or completed or what the level of attainment or performance or what the
desired outputs armlitcomes should be. Factors such as inputs, process, outputs and outcome,
and the factors that affect them have also been taken into account in developing these
060standar dso.

The 6standardsd defined here ar alityassessthenas r ef
I n order to facilitate the use of o6standard
given against e aevhluatiosreparn(8ER) ofl adstudy proggammesoffered
by a Faculty/Institute of the University/HEI hastkte formatted and presented in line with the
6criteriad and respective 6standardsd provid

The SER shalll describe the | evel of compl i an
thedegree of attai nmethdanaodr dhé@ wiotrlr esppmarn tnign ¢
review team following scrutiny of the docume
revi ewd wil |l proceed to verify the evidence

and will assess thdevel of attainment of the respective standard and give a corresponding
score. To arrive at standawdse assessments, examples of evidence and agudeon a 4

point Likert scale are provided. However, thven examples of evidence are not exhauestiv

and a Faculty/Institute may present any other relevant evidence deemed appropriate for a
particular standard.
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3.2 Criteria, Standards, Sources of Evidence and Score Guide

Criterion 1- Programme Management

Scopei The following aspects directly relatéal study pogramme management are assessed:
organizational structure, governance and management procedures; strategic/action plan and
implementation; management capacity and proceduretawsy relating to examinations,
disciplinary procedures, studentiams; duty lists and Codes of Conduct for staff and Charter

for students; curriculum development and internal quality assurance mechanism and
procedures; curricula revision process, and adherence to national guidelines / reference points;
teaching and leaing and assessment procedures; adherence toSQREapproach in
education provision; academic wtseling, student counselingvelfare mechanissrand
procedures; national and international partnerships and national and international visibility;
provisiors for accommodating and assisting students with special needs; measures to promote
gender equity and equality, gws to deter any sexual and gentdased harassment; and
measures and strategies to adopt the policy oftodecance to ragging.

this criterion 1is

Thescpe of captured in the

No. Standards Examples of Sources of ScoreGuide

Universityoés/ HIE
demonstrates readiness to adop
new trends in higher education;
is implemented as planned and
monitored regularly.

Faculty Action Plan and
Annual Rans; minutes of
Action Plan Implementation
and Monitoring Committee;
list of new initiatives
promoted through the Actior

Plan.

Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
1.1 | The Faculty/Institute Faculty bylaws; 0 1 2 3
organizational structure is Organogram; ®Rs of O O O O
adequate for effective Standing & Adhoc
maragement and execution of ity Committees; minutes of the
core functions. Faculty Board and other
Standing & Adhoc
Committees.
1.2 | The Faculty/Institute ActionPlan Uni ver si tyés | 0 1 2 3
is up to date andligned with the | Corporate/Strategic Plan; O O O O

36

f



No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

1.3 | The Faculty/Institute adopts Documented Standard 0 1 2 3
management procedures that ar| Operational Procedures O O O O
in compliance with national and | (SoPs)/Mangement
institutional Standard Operationg Procedures; Annual Interna
Procedures (SOPs), and they ar| Audit Report; Annual
documented and widely External Audit Report.
circulated.

1.4 | The Faculty/Institute adopts a | Minutes of Faculty 0 1 2 3
participatory approach in its Board/Management O O O O
governance and managementalCommi t t ee/ De @
accommodates student Committee meetings;
representation on faculty Stakeholder consultations;
committees and stient welfare | follow-up action taken; list
committees. of committees with student

participation; evidence of
student participation in
decision makig process;
stakeholder feedback.

1.5 | The Faculty/Institute adheres to | Evidence of institutional 0 1 2 3
the annual academic calendar tif mechanism in settindgné O OO O
enables the students to complet( timetable; past timetables
the programme and graduate at| and records of entry and
the stipulated time. graduation dates of batches

of students over the past 5
years.

1.6 | The Faculty/ Institute makes Faculty/Institute Handbook;| 0 1 2 3
available a Handbook to all Student Disciplinary by O O O O

incoming students; it provides
general information on thadtory
and current status of the
Faculty/Institute, brief
descriptions of study programme
(s) offered, learning resources,
student support services,
disciplinary procedures, welfare
measures, the rights and
responsibilities of students, and

grievance redies mechanisms.

laws; Student Charter/ Code
of Conduct.
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

1.7 | The Faculy/ Institute makes Study Programme 0 1 2 3
available a Study Programme | Prospectus; Study O O O O
Prospectus to all incoming Programme Curriculum and
students; it provides information| Course Curricula/Syllabi of
on the arricula of the study courses; Examination by
programmés) and courses laws.
offered, options available to exit
at different levels, optional
courses and electives oféet,
examination procedures and
grading mechanism, graduating
requirements, examination by
laws, etc.

1.8 | The Faculty/Instute Website is | Faculty Website and links. | 0 1 2 3
up to date with current O O O O
information and provides links tg
all publications such as
handbooks/prospectus, special
notices, announcements, etc.

1.9 | Faculty/Institute offers an Institutional mechanismof | 0 1 2 3
induction/orientabn programme | conducting induction O O O O
for all new students to facilitate | /orientation programme;
student sd tr an goutline of the contents of the
to Ouni ver sity({orientation programme;

feedback receivefiiom
participants.

1.10| The Faculty/Institute securely | De<ription of data collation] 0 1 2 3
maintains, updates and ensures| and handling procedures O OO O

confidentiality of permanent
records of all students, accessib
only to authorized personnel witl
provision Pbr secure backups of
all files.
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No.

Standards

Examples of Sources of
Evidence

ScoreGuide
0 - Inadequate

1 - Barely Adequate
2 - Adequate

3- Good

111

The Faculty/Institute uses an IC]
platform and applications for all
its key functions and maintains &
updated data base which is linke
to the university Management
Information System (MIS).

Inventory of ICT facilities;
Evidence of adoption of IGT|
basedoolsin management
such as MIS; wdence of
adoption of ICT tools fo
teaching and learning;
evidence of installation and
operation of LMS.

0 1 2 3
O O O O

1.12

The Faculty/Institute issues a
copy of the Code of Conduct/
Student Charter prescribed by th
University to each and every
incoming student; it is
communicated tall students and
studentsd adher
prescribed code of conduct is
closely monitored and promoted

Documentary evidence of
existence of Student Code ¢
Conduct/Student Charter ar
modes of communication
and checking for complianct

O o
O r
onw~N
O w

1.13

The Faculty/Institute implementg
duty lists, work norms and Code
of Conduct for all categories of
staff, communicats those to all
and monitorsregularly.

Work Norms and duty lists;
Codes of Conduct of
different categories of staff.

O o
O r
onw~N
O w

1.14

The Faculty/Institute implementg
the performance appraisal syste
prescribed by the University/HEI
performance of staff is enhancec
through training and rewarding
high performers.

Guidelines and formats of
Performance Appraisal
System; sample of Anual
Appraisal Reports; CPD
programmes planned &
conducted and follow up
action taken; reward schem
that is in place and names ¢
recipients over the past 3
years.

O o
O r
onwN
O w
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
1.15| The Faculty/Institute has Documentary and physical | 0 1 2 3
established an Internal Quality | evidence as regard to O O O O
Assurance Cell (IQAC) with well| existence of IQAC; byaws
defined functions and operationg and operational procedures
procedures; it works in liaison | manual; minutes of the
with the Internal Quality IQAC and IQAU meetings;
Assurance Unit (IQAUYf the evidence of implementing
University/HEI and implements | internd quality enhancemen
internal quality enhancement system; reports of
system. implementation of the
recommendations of EQAs
previously concluded.
1.16| The Faculty/Institute has Compositionand TORofth¢ 0 1 2 3
established a Curriculum CDC or description of O O O O
Development Committee (CDC)| alternative mechanism;
or alternative mechanisms for | minutes of the meetings of
monitoring, reviaving and CDClalternative committee
updating the curriculum. meetings; feedback receive
from stakeholders and
remedial measures
undertaken over the past 4
years; reports of
employability surveys/
graduate tracer studies.
1.17| The Faculty/Institute takes into | Faculty Board minutes; 0 1 2 3
consideration the SLQF and SB{ minutes of the CDC and O O O O

as reference points and Outcem
based Education and Student
Centered Learning (OBBCL)
approach in @eademic
development and planning and
education provision.

IQAC; reports on the
curricular revision process;
evidence of using SLQF an(
SBSs as reference points in
developing curricula; Staff
Development/ CPD
Programmes on OBECL
conducted; evidence of
adoption of guidebooks on
OBE-SCL methods;
stakeholder feedback.
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
1.18| The Faclty/Institute adopts a Evidence of mechanism 0 1 2 3
clear policy and procedure on | adoptedn implementing O O O O
programme approval and new curriculaandin
implementatiorandprogramme | discontinuation of an en
discontinuation to ensure that | going programme.
students enrolled into the
programme will complete their
education without any disruption
1.19| The Faculty/Institute monitors th| Evidence of monitoring 0 1 2 3
implementation of the curriculun| measures student O O O O
and the quality of education feedback, peer observation,
provision through multiple graduate satisfaction survey
measures, the findings of which | at exit points, employability
areused for continuous studies, and employer
improvemenbf learning feedback surveys; evidence
provision. of the use ofdedback
reports and surveys in
affecting the continuous
improvement of curriculum,
teaching and learning and
assessment methods.
1.20| The Faculty/Institute has Documentary evidence of 0 1 2 3
established collaborative nationally and internationall © O O O

partnerships with national and
foreign universities/HE/
organizations for academic and
research cooperation.

funded research projects;
copies of MOUs/Agreement
reached; evidence of
implementation/ outcome of
the collaboration specified i
MoUs.
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
1.21| Faculty/Institute operates Institutional mechanismof | 0 1 2 3
academic mentoring, student | student and O O O O
counselling and welfare academic/mentoring,
mechanisms and proceduresla | counselling system and
ensures that the personnel welfare mechanism; TORs
responsible for the tasks are for academic mentors, and
adequately trained to fulfill their | student counsellors;
roles description of welfare
mechanism and regular
activities undertaken; list of
training programmes offerec
to staff undertaking
mentoring/counselling work
1.22| Faculty/Institute assures that all| Documentary evidencefor | 0 1 2 3
its students have access to heal| healthcare, sports and O O O O
care serges, cultural and recreational facilities;
aesthetic activities; recreational e vi dence of s
and sports facilities. engagement in leisure, spor
and cultural activities.
1.23| Faculty/hstitute implements Documentary evidence of 0 1 2 3
measures to ensure the safety a safety and security measure O O O O
security of students. that are in operation within
the Faculty/Institute.
1.24| The Faculty/Institute adopts and| Documentary evidence of 0 1 2 3
practices UniversityEl existence and adoptionofb] O O O O
approved bytaws pertaining to | laws for examinabns,
examinations, examination student discipline and
offences, student discipline, and| student unions.
student uniongthe adopted by
laws are made widely available 1
both staff and students
1.25| The Faculty/Institute offers Documentary evidence of 0 1 2 3
special support and assistance f| policy, and strategy and O O O O

students with special needs or
differently-abled students.

activities aimedht students
with special needs/differentl
abled students.
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
1.26| The Faculty/Institute practices | Documentary evidence of
measures to ensure gendguity | GEE & antiSGBV policy 0 1 2 3
and equality (GEE) and deter an and strategy; inventoryof | O O O O
form of sexual and gendéased | past and planned measures
violence (SGBV) amongst all and activities; feeddck from
categories of staff and students.| stakeholders.
1.27| The Faculty/Institute practices th Documentary evidence of

policy of zeratolerance to
ragging; it adopts strategies and
implement preventive and
deterrent measures through
coordinated efforts of all
stakeholders to prevent ragging
ard any other form of harassmer
and intimidation.

policy and strategy of anti
ragging/harassment; Studer
Disciplinary bylaws; report
on the past activities geareg
to prevent ragging and
punishments meted out.

O o
O r
onw~N
O w
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Criterion 27 Human and Physical Resources

Scopei Thefollowing aspects are revieweddaassessed under this criteriostaff cadre and

adequacy, human resources profile, competency profile of academic staff; staff capacity
building programmes, staff appraisal and reward mechanisms; adequacy of teaching and

learning facilities; training and learning resource centers for legriinglish as a second
languagelCT resaurces for academic pursuilibrary resourcesgndcareer guidace services;

and institutional mechanism and facilities for promotion of social harmony and ethnic

cohesion.
The scope of this criterioniscaptard i n t he f ol |l owi ng
No. Standards Examples of Sources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

2.1 | The staff of the Facultyhstitute, | Faculty Staff Cadrdist of 0 1 2 3
in terms of the number, expertise requiredtodelive O O O O
gualifications and competencies the curriculum; HR Profile.
is adequate for designing,
development and delivery of
academic programmes, researc
and outreach.

2.2 | The Faculty/Institute takes timel HRD policy; Reportonthe| 0 1 2 3
measures to ensure that its hun| recent recruitments; curren] O O O O
resources profile is compatible | HR Profile; Report
with its needs and comparable | comparing the expertise
with national and international | available with the national
norms and international norms/

benchmarks.

2.3 | The Faculty/Institute adopts ang Documentary evidenceof | 0 1 2 3

practices the policy requing the | the policy andrecordson | O O O O

new staff to undergo anduction
programme offered by the
University/HEI as soon as they
are recruited; ensures that the
induction training programme
provides an awareness of their
defined roles and duties, and
imparts minimum knowledge an
competenciesequired to perforn
the assigned tasks.

new recruits undergoing th¢
induction training;
Curriculum of the induction
training programmes offere
by the University/HEI.
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No. Standards Examples of Sources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

2.4 | The Faculty/Institute ensures th| HRD Plan: record of 0 1 2 3
the capacity of all staff is induction/ CPD programmel O O O O
continuously upgraded and offered; documentary
enhanced through provision of | evidence of implementing
in-service, continuing staff performance
professional dvelopment (CPD)| appraisals.
programmes; impact of CPD
programmes are monitored, anc
remedial action taken as and
when required.

2.5 | The Faculty ensures the Inventory of infrastructure | 0 1 2 3
availability of adequate and wel| facilities; physical O O O O
maintained infrastructure verification of infrastructure
facilities for administration, facilities such as lecture
teaching and learning. theates and laboratories;

records of utilization of
facilities.

2.6 | The Faculty/Institute that offers | Evidence of existence of 0 1 2 3
professional or honours study | appropriate teaching O O O O
programmes, has put in place th facilities and laboratories;
required specialized training Guidelines/Manuals on the
facilities such a<linical training | use of such teaching
facilities, engineering workshopg facilities.
science laboratories, field
training stations, etc.

2.7 | The staff is provided wlit Inspection of facilitesand | 0 1 2 3
required training in outcorne observation of teaching O O O O

based education & student
centered learning approach
(OBE-SCL) and the staff is
provided with teaching &
training facilities to implement
OBE-SCL.

sessions; stakeholde
feedback.
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No. Standards Examples of Sources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

2.8 | The Faculty/ Institute has ensur{ Report on the library 0 1 2 3
studentaccess to a well facilities provided; list of O O O O
resourced library facility; it is inventory of library
networkedand holds up to date | resources; usage reports;
print and electronic forms of stakeholder views.
titles, coupled with other
facilities such as reprography,
internet, intedlibrary loan etc.,
and provides a usériendly
service.

2.9 | The Faculty/Institute ensures th{ Report on ICT facilities 0 1 2 3
availability ICT facilities and avalable and usage; O O O O
technical assistance to provide | stakeholder feedback.
adequate opportunities for
students to acquire ICT skills.

2.10| The Faculty ensures the studen| Physical evidence of 0 1 2 3
are provided with guidance in | operation of ELTU/ELTCat O O O O
learning and use of English as g the Faculty; staff strength;

Second Langage (ESL) in their | records of activities related
academic work through a well | ESL.

resourced English Language

TeachingUnit (ELTU) or

English Language Training Cell

(ELTC).

2.11| The Faculty/Institute ensures th{ Report on the emphasis 0 1 2 3
students are provided with given in the core curriculunl O O O O

adegat e traini
skillsoé/06life
through the coreurriculumas
well as through tailemade
programmes offered by the
Career Guidance Unit (CGU) of
the University.

n {

s k
gr a

toaddres® s o f t
skill sb;
curriculum blueprint;
documentary evidence of a
liaising/ coordinating
mechanism with the CGU ¢
the University; list of
programmes regularly
offered by the CGU to
students and evidence of
student particigtion.
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No. Standards Examples of Sources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
2.12 | The Faculty/Institute encourage| Evidence of a coordinating| 0 1 2 3
students to engage in mechanism to promote O O O O

multicultural programmes to
promote harmony and casien
among students of diverse ethn
and cultural backgrounds.

multicultural activities;
records of past events
conducted.
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Criterion 3 - Programme Design ad Development

Scope- Programme of study is defined as a stalwhe approveduwriculum followed by a
student which contributes to a qualification of a degree awarding body. Where a programme
is made up of more than one setintained, formallytrucured units, those are referreda®
courses/modules.

Academic Programmes of study should refl ect
They are offered according to needs analysis based on an audit of existing courses and
programmes, market search, liaison with industry, national and regional priorities and
according to approved procedures. SubgmichmarkStatements (SBS) and requirements of
professional bodies act as valuable guide/external reference points when formulating a
structure ad content of a new degree programme. Curriculum is outcome driven and equips
students with knowledge, skills and attitudes to succeed in the world of work and for lifelong
learning.

Programme design is initiated by describing the graduate outcomegpabgiemme followed

by a clear mapping of course/module outcomes to the programme outcomes. Learning
outcomes are developed and described with reference to a particular level of study based on (in
compliance with) the Sri Lanka Qualification Framework (S).Q¥ programmes outcomes

should be clearly aligned with course outcomes, content, teaching / learning and assessment
strategies (constructive alignment). Programmes should seek to engage students in a variety of
learning activities that would encourageetsity, flexibility, accessibility and autonomy of
learning, and produce compatibility between curriculum, studemtred teaching methods,

and assessment procedures. Essentially the final curriculum is an interaction between learning
outcomes, methods assessmenteaching methods and content.

Good Practice is to consider not only the curriculum areas of study but also the intellectual,
practical, and transferable skills that should be developed and assessed at each level using the
level descriptorén the SLQF to establish a standard for each level of study. There should be
an effective process for regular monitoring and review of design, development and approval of
programmes.
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Criterion3isevaluaéd i n the following o6Standards©o:

No. Standards Examples of Sources of Score Guide

Evidence 0 - Inadequate
1 - BarelyAdequatg
2 - Adequate
3- Good

3.1 | Programme is developed Curriculum; Curriculum 0 1 2 3
collaboratively in a participatory | planning documents; O O O O
manner through a curriculum minutes of curriculum
development committee or planning committee;
equivalent body of the Faculty. | Faculty policyplan on

curriculum development.

3.2. | The Faculty /Institute ensures | Curriculum development 0 1 2 3
external stakeholder participatio| policy and plan; minutesoff O O O O
at key stages of programme programme dvelopment
plaming, design and developme team and composition.
and review.

3.3. | Programme design process Employerandstaehol | 0 1 2 3
incorporates the feedback from | survey; evidence andrepot O O O O
employer/ professional for feedback from
satisfaction swey. employers considered

during programme design
and development;
programme specificatia@n

3.4 | Programme conforms tothe | Corporate/strategic plan; 0 1 2 3
mission, goals and objectives of| programme specification; | O O O O
theinstitution; national needs; | need survey instruments
and reflect global trends and and feedback; minutes of
current knowledge and practice.| programme development

committee

3.5 | Programme design complies witl Senate approved curriculuf 0 1 2 3

the Sri Lanka Qualification design poky; eviderte of O O O O

Framework (SLQF), and is
guided by other reference points
such as Subject Benchmark
Statements (SBS), and
requirements of relevant
professional bodies.

possessing aradopting
SLQF and
SBS/requirements of
professional bodies in
programme/course
development, curricula of
studyprogrammes
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Acequat
2 - Adequate
3- Good

3.6 | Programme design and Faculty policy documents | 0 1 2 3
development procedures includ¢ on programme desngand O O O O
specific details relating to entry | development; programme/
and exit pathways including course specification
fallback options; Intended template approved by the
Learning Outcomes (ILOS); faculty; curriculum
qualification levels criteria, and | development committee
qualification typedescriptors; meeting minutes indicating
teachinglearning and assessme| the adoption of the
processes to enable achievemg procedures
of ILOs that are congruent with
theprogramme mission and
goals;alignment with external
reference points such as SLQF,
andSBS.

3.7 | Faculty/Institute uses graduate | Faculty 0 1 2 3
profile as the foundain for Handbook/ospectuswith | O O O O
developing learning outcomes a| graduate profile;
the levels of programme, programme/course
course/modules. specifications reflecting

constructive alignment

3.8 | ILOs of study programmes are | Programme specification 0 1 2 3
redistic, deliverable and feasible listing ILOs; student O O O O
to achieve. feedback; external

stakeholder feedback;
evidenceof adopting
assessment cycle

3.9 | TheFaculty adopts an Outcome | Evidence of regular training 0 1 2 3
BasedEducation(OBE) where programme®n OBE and O O O O

programme outcomes are clearly
aligned with the course/module
outcomes; and the teaching and
learning activities and assessme
strategy are aligned with the
learning outcomes of eh course
(constructive alignment)

SCL; guidebooks on OBE
and SCL; curricula of
programmes¢ourses;
studentéfeedback
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequat
2 - Adequate
3- Good
3.10 | The programme degn Handbook/guidetok/ 0 1 2 3
accommodates supplementary | prospectus; Curriculumof | O O O O
courses such as vocational, theprogramme,;
professionalsemiprofessional | Programme/course
inter-disciplinary & multr specificatiors.
disciplinary to broaden the
outlook and enrich the generic
skills of students
3.11] Issues of gender, cultural and | Faculty policy on 0O 1 2 3
social diversity, equity, social curriculum developmet; O O O O
justice, ethical values and Handbook listing
sustainability are integrated into| combination of courses;
the curriculum, where relevant. | evidence of integratioof
diverse courses in the
curriculum of programmes
stakeholder feedback on
programme evaluation;
university calendar
3.12 | Programme is logically structure Programme specification; | 0 1 2 3
and conssts of a coherent set of | university calendar; O O O O
courses/modules while allowing| evidence of core and
fl exibil ity i n/|electivecoursesinthe
courses /modules. curriculum; student
feedback on choice of
courses
3.13| Curriculum promotes progressig Curriculum matrix showingf 0 1 2 3
so that the demands on the courses at differentlevels | O O O O
student in intellectual challenge,| layered accordig to
skills, knowledge, demands in the skills;
conceptualization and learning | progression rates data,
autonomy increases. student feedback
3.14 | The study programme has clear| Graduation rates, 0O 1 2 3
defined appropriate measurable| employment rates, O O O O

process indicators and outne
based performance indicators
which are usetb monitorthe
implemertation and evaluation 0]

the programme.

admission rates to advance
degree programmes, and
participation rates in

fellowships, internships, an

special programmes.
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No.

Standards

Examples of Sources of
Evidence

ScoreGuide
0 - Inadequate

1 - Barely Adequat
2 - Adequate

3 - Good

3.15

The academic standards of the
programme with respect to its
awards and qualifications are
appropriate to the level and natt
of the award and are aligned wit
the SBS (whkre available) and
SLQF.

Evidence of use of SLQF
and /or SBS in
determination of awards ar
gualifications.

0 1 2 3
O O O O

3.16

Faculty ensures that programme
approval decision is taken after
full consideration of design
principles, academic standayds
and appropriateness the
learning opportunities available,
monitoring and review
arrangements and content of the
programme specification.

Facultycriteria for
programme approval
process; minutes of
programme approval
committee; minutes of the
academiauthority with
evidence of implementing
the approval process

O o
O r
onw~N
O w

3.17

The principles to be considered
when programmes are designeg
and developed (balance of the
programme; award and titles;
resources available to support tf
programme) ardocumented and
communicated to all concerned
the programme design.

Evidence adopting
principles of programme
design inprogramme
specification; evidence of
dissemination of
programme design
guidelines taelevant staff;
staff feedback.

O o
O wr
onw~N
O w

3.18

The Faculty/Institute ensures th:
appropriate ILOs are clearly
identified for work based
placementhdustrial Training/
Internshipand informs students ¢
their specific responsibilities
relating to the above.

Programmedourse
specificatins; MoU
between the University anc
the Insttution providing
such trainingdlacements;
evidence on tinmg
information communicatian

O o
O wr
onw~N
O w
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequat
2 - Adequde
3- Good
3.19| Programme design and Faculty Programme design 0 1 2 3
development integrates policy and procedures; O O O O
appropriate learning strategies f( minutes of programme
the development of setfirected | development committee;
learning, collaborative learning, | programme/course
creative and critical thinking, life| specifiations; student
long learning, interpersonal feedback; programme
communication and teamwlo evaluation reports over 3
into the courses years
3200The Facul ¢ 6 sl ¢Documentaryand physicall 0 1 2 3
adopts internal monitoring evidence of IQAC; minutes O O O O
strategies and effective process( of IQAC meetings; reports
to evaluate, review, and improve of IQAC.
the Programme design and
development, and approval
processes.
3.21| Programmes are monitored Adoption of policies and 0 1 2 3
routinely (in an agreed cycle) to| procedurs in curriculum O O O O
ensure that programmes remain design, monitoring and
current and valid in the light of | improvement of
developing knowledge in the programmes; improvement
discipline, and practice in its made on the results;
application internal/external review
repats; feedback from
stakeholders.
3.22| Faculty/Institute uses the Evidence of incorporating | 0 1 2 3
outcomes of programme inputs from survey results.| O O O O
monitoring and revaw to foster
ongoing design and developmer
of the curriculum.
3.23 | The Faculty/Institute annually | Evidence of conducting 0O 1 2 3
collects and recosdnformation | tracer studies annually; O O O O

about student s
graduation andses it for
continuous improvement diie
programme.

survey data; annual report
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No. Standards Examples of Sources of ScoreGuide
Evidence 0 - Inadequate

1 - Barely Adequat
2 - Adequate

3 - Good

3.24 | The effectiveness of the provisiq Adoption of policies and 0 1 2 3
for students with disabilitieis procedures of monitoring | O O O O
evaluated and opportities for and evaluation for provisior
enhancement identified of learning resources for
differentidly abled students
evidenceof remedial action,
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Criterion 4 - Course/ Module Design and Development

Scope- Courses are compents of a programme of studyfered in consistence with the
programme bjectives to culminate in student attainmentld®s of the respective course.
Courses are designed according to approved policies and procedures of the Senate. Course
curriculum is an interaction between aims abgectives, learning outcomeyntentteaching

methods and methods of assessmer@ourse design also takes into account the needs of
differently abledstudents, wherever applicable. Courses have clear course spec#ithdbn
areaccessibled students. Course credits caomfoto the guidehes prescribed in the SLQF.

The Faculty strives to improve courses to enhance learning outcomes and achisvement

students through regular monitoring and review processes.

Criterion4iscaptued i n the foll owing 6Standardsé:

No. Standards Examples ofSources of Score Guide

Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

4.1 | Course design and development| Faculty course designary 0 1 2 3
by a course team with the approval policy and O O O O
involvement of internal and procedures; minutes of
external subject experts, anccka | Faculty curriculum
member is made aware of his/he| developmen{CDC) and
respectve rolesand other relevant
responsibilities. commitees.

4.2 | The courses are designed to me¢ Programme specification 0 1 2 3
the programme objectivesd course specificans; O 00O O
outcomes and reflect knowledge | evidence of course desig
and current developments in the | showing course ILOs
relevant field of study/ subject alignedwith the
areas. programme ILOs.

4.3 | The courses are designed in Course specification; 0O 1 2 3
compliance with SLQF credit evidenceof compliance | O O O O
definition and is guided by othe | with SLQF andSBS
reference points such as SBS professional bodies;
where availableandrequirements | policy and procedures or
of statutory or regulatory bodies. | course design
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
4.4 | University approved standard Evidence of 0O 1 2 3
formats/tenplates/ guidelines for | Senatdfaculty approved | O O O O
course/module design and course design templates
development are used and evidence ofaculty using
complied with during theekign | the template in course
and development phases. design; feedbdc from
course designers during
course evaluation
4.5 | Each course is designed in a Graduateprofile of the O 1 2 3
manner that contents, learning | Programmesenate O OO O
activities and assessment tasks g approved documents on
systematically aligned with the | teaching learning strateg
course outcomes which in turn an and assessment strategy
aligned withthe programme and its aligment with
outcomegconstructive alignment) course/programme ILOs
4.6 | Course design and delopment Programme/course 0O 1 2 3
takes into account studeagntred | specifications; standards O O O O
teaching strategies enabling the | prescribed by
students to be actively engaged i| professional bodies;
their own learning. minutes of arriculum
development committee
feedback frontourse
evaluation.
4.7 | The courses have a clear course| Programme 0O 1 2 3
specification that provides a specifications; Course O OO O

concise description of the ILOs,
contents, teaching le@ng and
assessment strategies dearning
resouces,made accessible tol al
students.

specifications; Student
Handbook
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

4.8 | Course design spiies the credit| Evidence of posssing 0O 1 2 3
value, the workload ( notional andusing SLQF;course | O O O O
learning hours) as per SLQF, specifications of the
broken down into different types | programme oftsidy;
of learning such as direct contact| Evidence of the above in
hours, seHearning time, Handbook/lPospectus,
assignments, assessments, Lecture schedule and
laboratory studies, field studies, | time table
clinical work, industial training
etc.

4.9 | Course design and development| Faculty course design 0O 1 2 3
integratesappropriate learning policy and procedures; | O O O O
strategies for the development of| minutes of carse
selfdirected learning, development committee;
collaborative learning, creative ar course specifications;
critical thinking, lifelong learning,| student feedback; course
interpersonal communication ang evaluation reports over 3
teamwork years

4.10| Course design and development| Faculty course design O 1 2 3
takes into account the needs of | policy and procedures; | O O O O
differently abled students by minutes of course
employing teaching anddening | development committee;
strategies which make the delivel course specifications;
of the course as inclusive as student feedbaclstudent
possible. satisfaction survey data

andreports

4.11| With respect to credit weight and| Programme andcourse | 0 1 2 3
volume of learning, courses are | specificdions; evidence | O O O O
scheduled and offered in a mann| of using SLQF as a guicle
that allows the students to course desigplan and
complete them within the intende| curriculum mapstudent
period of time. feedback

4.12| Course content has adequate Facluty course design 0O 1 2 3
breadth, depth, rigour and balang policy; minutes ofcoursg O O O O

and the teaching programme can
be successfully completed within
the planned time.

development committee;
course evaluation reports
evidence of use of SLQR

Dropoutrate.
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
4.13| Course design, development ang Physical and 0O 1 2 3
delivery incorporatesppropriate | documentary evidegcof | O O O O
media and technology. use of ICT during design
development and deliver|
of courses; student
feedback; course
evaluation reports; cose
specifications
4.14| The staff involved in instructional| Training schedules of 0O 1 2 3
design and development have be staff developmentcenten O O O O
trained for such purposes and feedback from staff;
undergo regular training. evidence ofraining been
conducted; evidence of
using the training in
instructional activities;
student feedback; peer
observation records.
4.15| Appropriate and adequate Minutes of the Faculty O 1 2 3
resources for course design, Board and the Curriculurr O O O O
approval, monitoring and review | Committee; Minutes of
processeare made available by | the finance committee
the Faculty/Institute. meetings indicating
allocations; evidence of
Faculty using its
generated funds (if
applicable); Faculty
budget estirates with
evidence of requests.
4.16| Course approval decisions are | Faculty/ Institute criteria| 0 1 2 3
taken after full consideration of | for course approval O O O O

design principles, academic
standards, and appropriateness ¢
the learning opportunities
available, monitoring and review
arrangments and content of the
course specification.

process; minutes of
course approval
committee; minutes of
curriculum development
committee with evidence|
of implementing approva,

process.
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No. Standards Examples of Sources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
4.17| Relevant staff are made aware o] Course approval policyg 0 1 2 3
the criteria against which the senate/faculty; evidence| O O O O
course proposals/specifications g of implementing approva
assessed in the course apptova | criteria; evidence of
process. communication to all
academic staff
418/ The Facul tyods/ I|EvidenceointernalQA | 0 1 2 3
adopts internal monitoring policies and planand O O O O
strategies and effegt processes | mechanisms
to evaluate, review, and improve | communicated to all staf
the couse design and documentaryand
development, andourse approval| physical evidence of
processes. IQAC; minutes of IQAC
meetings; regular
previous reports of
IQAC.
4.19| Courseghodules are evaluated a| Comprehensivecourse | 0 1 2 3
the eml of each course/module | evaluation instruments | O O O O

with regard to itsontent,
appropriateness and effectivenes
of teachingachievement of
learning outcomes and feeatk
used for further improvement of
the course.

suitable for feedback
from students, teaching
staff; external and
internal examiners;
designers of the relevant
course.
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Criterion 57 Teaching and Learning

Scopei Teaching and learning are inherently intertwined and this necessitates a holistic
approach. Goal of quality teaching learning is to improve the quality ofitepexperience of
students that would enable théoachieve thentendedearning outcomeslhe teaching and
learning process should be studeantredin keeping with outcombased education (OBE).
Choiceof different teaching methoasay even be of greater significance to what students learn
than the cotent that is being taught. Faculty shomdat ch st ude nnullipbe needs
learning opportunities usingaching techniques to engage students actively in the learning
processThis wouldensure that students are succegstduipped with the knowledgskills,

attitudes and values required after they exit. Teaching learning strategies, assessments and
learning outcomes are closely aligned so that they reinforce one another. Quality teaching is
informed by feedback loops that provide measures of ssiced proactive measures to
overcome difficulties that are identified.

Criterion5iscaptued i n the following 6Standar dso:
No. Standards Examples ofSources of Score Guide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
5.1. | Teachingand learning Universityos 0O 1 2 3
strategies are based on the | Corporate/strategiclan; O O O O

Facultyd /mstituted mission, | FacultyHandbook and
and curriculum requirements| mission statemenfEaculty
Action Fan; minutes of actiof
plan; programme/course
specificatiors.

5.2 | The Faculty/hstitute provides| Course specifications; 0 1 2 3
course specifications and evidence to show thattimelyy O O O O
timetables before the communication to students
commencement of the cours( have been done; student

feedback; coursevaluation
reports.

5.3 | Teaching learning strategies, Course specifications; 0O 1 2 3
assessments and learning | student evaluation O O O O

outcomes are closely aligneqg Peer review reports; externa
(constuctive alignment). examinerso re
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

5.4 | Teaching learning strategies| Evidence of infrastructurend| 0 1 2 3
offered are also appropriate | human resource féities to O O O O
and accessible to differently | assist differentlyabled
abled students if the students; evidence of their
programmecaters for such accessing them in their
students. learning; course evaluation

reports;student satisfaction
survey reports

5.5 | The Faculty/hstitute Course specifications; studel 0 1 2 3
encourages blended learning feedback; Course evaluation O O O O
(mixture of diverse delivery | use of LMS
methods) as a way of
maximizing student
engagement with the
programme/courses.

5.6 | Teachers integrate into their | Research committeerepsrt | 0 1 2 3
teaching, appropriate resear( teacher evaluation reportsby ©O O O O
and scholarly activities of pees and by students
t heir own/ ot h|research reports staff;
knowledge in the public annual reports
domain.

5.7 | Teachers engage students irf Course specifications; cours¢ 0 1 2 3
self-directed learning, development committee O O O O
collaborative learning, minutes; student feedback;
relevant contexts, use of course evaluation reports
techhology as an instructiona
aid while beinglexible with
regardto individual needs an(
differences.

5.8 | Teachers encourage student| Student journals/ newslettery 0 1 2 3
to contribute to scholarship, [st udent sd6 res| O O O O

creative work, and discovery
of knowledge to relate theory
and pratice appropriate to
their programmes and the
institutional mission.

publications; other creative
activities by students/ studen
societies; documentary
evidence from Student Affair
Division; Studentéedback;
student reflective

diaries/portfolios
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

5.9 | Teaching learning strategies| Evidence for group activites] 0 1 2 3
include providing course specification; evideng O O O O
opportunities for stdents to | of formal and informal peer
work in study groups to study groups
promote collaborative
learning.

5.10 | Teachers engage students ir] Minutes of course 0 1 2 3
research as part of the development committee; O O O O
teachingand learning strategy programme/course
and encourage / support the | specifications/student
students to publish their publications; awards for best
research giving due credit to| research publications
the student.

5.11 | Teaching learning strategies| Policy on gender equity; 0 1 2 3
ensure that they are not gen( evidence of implementingth¢ © O O O
discriminative and abusive. | policy; student and staff

feedback

5.12 | Teaching and learning Evidence of monitoring 0O 1 2 3
activities are monitored instruments; data; monitoring O O O O
routinely for their reports; student feedback;
appropriateness and student satisfaction survey
effectiveness. repats; course specifications

implementation; LMS
records.

5.13 | The teachers adopt innovativy Programme/course 0 1 2 3
pedagogy and appropriate | specifications; evidenceof | O O O O
technology into teaching academic staff using
learning processes and technology in teaching;
monitorprogress in the use o| evidence bstaff using
technology. innovative practices in

teaching; LMS activity
reports

5.14 | Teachers adopt both teacher Course specifications;caeg | 0 1 2 3
directed and studementred | development committee O O O O

teachinglearning
methodologies as specified i
the course specifications.

minutes; direct teaching
practice observation reports;
student feedback
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

5.15 | Teaching learningtrategies | Evidence of facilities and 0 1 2 3
promote the use of appropria resources to encogaactive | O O O O
facilities, amenities and learning; evidence ofell-
activities to engage in equipped ad resourced caree
active/deep learning, guidance unit; evidence of us
academic development and | of the facilities; student
personal wellbeing. satisfaction survey reports

5.16 | The teachers use appropriatd Physical and documentary 0 1 2 3
tools to obtain regular evidence of the presenceof | O O O O
feedback on the effectivenes| coordinated mechanism and
and quality of teaching from | tools to obtain feedback on
students, andeers through a | effectiveness of teaching;
coordinated mechanism for | evidence of regular internal
improvement of teaching monitoring by QAC; minutes
learning. of IQAC; evidence of using

results of feedback for
improvement.

5.17 | The teachers use the Programme/course 0 1 2 3
information gained from specification; course OO O O
assessment of student learni| evaluation reports for the pas
to improve teachingearning. | 3-4 years; teacher appraisal

reports as evidence of
improvement; Student
performance statistics and
reports; external examiners
reports

5.18 | Allocation of work for staff is | Documents onworknorms | 0 1 2 3
fair and transparent, dn and wok load of staff; staff | ©O O O O
equitable asar as possible. | feedback.

5.19 | The Faculty/hstitute uses a | Senate/kculty approved 0O 1 2 3
defined set of indicators of | indicators for evaluating O O O O

excellence in teaching to
evaluate performance of
teachers, identify champions
of teachingexcellence, and
promote adoption of excellen

practices.

teachers for excellence in
teaching; evidence of using
the indicators for evaluation;
awards scheme for excellenc
in teaching; evidence of
awards
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Criterion 61 Learning Environment, Student Support and Progression

Scopei Learner support services address the identified needs of students and enhance a
supportive learning environment aimed at student success in higher educaédeaifter
journey from preentry to alumnus is characterized by a concern for student access, learning,
progress, and success in achieving the prograoutcomes. Policies and strategies are in place
relating to a range of services that help all stiglém develop, reflect on, and articulate the
skills and attrilntes they gain through theio-curricular experience. Student support services

are systematically assessed using student learning outcomes, faculty and staff input and other
appropriate meases in order to improve the effectiveness of these services. The Faculty
facilitates the use of technological innovations in educational transaction to enrich the learning
experiences it provides to students and staff. Students are supported adequatahsionp

of a range of opportunities for tutoring, mentoring, counselling, and stimulation of peer support
structures to facilitate their holistic progression. The University / HEI provides adequate
support forSCLandOBE.

Criterion 6 is capturel inthef ol | owi ng 6 St andar dso6:
No. Standards Examples ofSources of Score Guide
Evidence 0 - Inadequate
171 Barely Adequate
2 - Adequate
3- Good
6.1 | The Faculty adopts a student Website with FAQs; job 0O 1 2 3
friendly administrative, description of relevant staff O O O O
academic and technical administrative structure
support system that ensumes | reflecting interation
condwive and caring between students and staff

environment, and greater students feedback; help
interaction among students | desk; student satisfaon
and staff. survey reports

6.2 | The Faculty/Institute identifie{ Need analysis data and us
learning support needs for its of it in strengthening the
educational programmes and support service for students

O o
O+
onw~N
O w

methods of delivery and physical and documentary
provides effective learning | evidence of conducive
environment through environment; student
appropriate services and feedback; student

training programmes. satisfaction survey reports.
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No. Standards Examples ofSourcesof Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

6.3. | The Faculty/Institute offers alf Programme planof SDC; | 0 1 2 3
incoming students an induction and orientation O O O O
induction programme programmes of thBaculty
regarding the rules and for students; career guidan
regulations of the institution, | programme plans; evidenct
studenicentred learning, of students attending the
outcome basedducation and | programme; evidence of
technology based learning. | possession of Blaws by

studens.

6.4 | The Faculty guides the Physi@al and documentary | 0 1 2 3
students to comply with the | evidenceof Student @arter | O O O O
Code of conduct for students| (Code of @nduct);

(Student Charter), discharge | evidence of distribution to
their rights and responsibilitig studentsstudent feedback;
and utilize services available| student satisfaction survey
in aprudent manner. reports

6.5 | The Facultyihstitute guides | Evidence of studentcentret 0 1 2 3
the students to optimally use| learning approach practice] © O O O
the available student support| in theFaculty; evidence of
services ad empower learner| effective counselling;
to take personal control of | evidence of strategies for
their own development (self | motivation of studentt
directed learning). develop independent

learning; orientation
programmes fostudents

6.6 | The Faculty/Institute Documentary evidenceof | 0 1 2 3
monitors/ evaluates student | monitoring mechanisms; O O O O

support services and use the
information as a basis for
improvement.

monitoring committee
reports; evidence of
monitoring outcomes being
used for improvement of th
system; student satisfactior
survey reports
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequge
2 - Adequate
3- Good

6.7 | The Faculty/Institute provideg SDC training programme O 1 2 3
ongoing training for users plan ; library training plans;; O O O O
(students and staff) of evidence of stdents /staff
common learning resources | attending the training
such as library, ICT, and programmes; training
language laboratories. evaluation reports; stedt

satisfaction survey reports
staff performance appraisa
reports

6.8 | The Faculty/Instute which SDC training programme 0O 1 2 3
offers professionadtience plan; evidence of O O O O
based programmegrovides | students/staff attending the
ongoing training for users training programms
(students and staff) of training evaluation reports;
specialized learning resource staff performance appraisé
such as clinical facilities, reports; student satisfactior
science based laboratories, | survey reports
engineering workshops etc.

6.9 | The Faculty/Institute has Faculty policy strategyand| 0 1 2 3
appropriate infrastructure, activities aimed at students O O O O
delivery strategies, academid with special needs
support services and guidang
to meet theneeds of
differently abled students.

6.10) The Facul ty/ I|EvidenceofappropriatdCT| 0 1 2 3
and its branches use 1d&d | policy, infrastructureand O O O O

tools to facilitate the students
to access and use armation
effectively for academic

success, lifelong learning anc
gainful employment.

plans for application;
availability and usage;
stakeholder feedback; repg
on library facilities and
usage of ICTby studentsn
the library
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
6.11 | The teachers in partnership | Programme/course O 1 2 3
with library and information | specification; library O O O O

resources personnel ensu

that the use of library and

information resources are

integrated into the learning
process.

training /orientation
schedules; evidence of
students using the library fq
relevant purposes; evidenc
of teachers /likary
motivating students to use
the library; evidence of
collaboration between
academics and libraryadf;
minutes of library
committee meetings

6.12 | The Faculty/Institute Database of studentswith | 0 1 2 3
maintains ugo-date records | up to date records of studel O O O O
on student progress throughq examination/assessment
aprogramme of study and results; Evidence of follow
provide prompt and up on the progression by th
constructive feedback about | faculty; evidence of
their performance. feedback yen.

6.13 | The Faculty/hsitute promotes Evidence of scheduled 0O 1 2 3
active academisbcial social eventsinthedeulty | O O O O
interaction between the facull programme facilitating
and students. interacton between staff

and studentsstudent
feedback; studen
satisfaction survey reports;
Prospectus; tBdentCharter

6.14 | The Facultyihstitute Evidence of scheduled O 1 2 3
recognizes and facilitates medings between studentsy O O O O

academic interaction bgeen
the peer helpers/ mentors/
senior guides and students.

and acadmic staff; student
feedback; Pospectus;
Student Garter
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

6.15 | Co-curricular actvities such ag Handbook; lPospectus; O 1 2 3
sports and aesthetic curriculum of individual O O O O
programmes conform to the | programmegscorporate
mission of the Faculty, and | plan/strategic plan
contribute to social and
cultural dimensions of the
educational experience.

6.16 | Students are equipped with | Physical and documentary| 0 1 2 3
career management skills evidenceof CGUandthe | O O O O
along with soft skills action plan; evidence of
empowering them to make | relevant careerdvisory
informed career choices activities; student feedback
through the GU.

6.17 | Learning experience is MoUs between the two 0O 1 2 3
enhanced through institutes; feedback from O O O O
opportunities such as providers; student feedbgc
industrial placement/ evidenceof students
internships/ work based undergoing training.
placements

6.18 | The Faculty/hstitute has Policy documentonGEE | 0 1 2 3
internalized the policies on | and SGBV; strategiesand | O O O O
gender equity and equality ar action plans drawn and
ensures that there is no direg implemented; reports on th
or indirect sex discrimination/ progress madeipromoting
harassment. GEE and deterring S8/.

6.19 | The Faculty/Institute regularly Student satisfactionsurveyy 0 1 2 3
and systematically gathers | instrument and evidenacd# O O O O

relevant information about th¢
satisfactiorof studens with
the teaching programmes/
courses offered and support
services and the information
used in improvement.

gathering data; evidence of
use of findings of feedback
survey
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
6.20 | The Facultyhstitute is Survey reports on O 1 2 3
proactive in counselling the | progression; employer O O O O
students to facilitate their survey; evidence of good
progression from one level off learner support to facilitate
a progamme to another and | progression; student
for qualifying for an award | satisfaction surveys;
and employment/advanced | Physical and documentary
study. evidenceof@ st uden
counselling unit/service;
Activity plan of the unit;
evidence of effective
counselling; evidence of
staff trained at SDC
6.21 | The Faculty/ Institute Faculty policyonfallback | 0 1 2 3
facilitates the students who d| options; evidence of O O O O
not complete the programme| implementation
successfully toettle with the
fall back options available.
6.22 | The Faculty/Institute regularly Results of surveys of
monitors regéntion, employment reportgracer | 0 1 2 3
progression, completién studies;surveys to O O O O
graduation rates, employmen determine numbers
rates and perstient cost in | obtaining
relation to national targets | scholarships/fellowships/
where available, and remedig internships; outcome
measures taken where surveyson benefits to
necessary. society; evidence of
admission to advanced
studies
6.23 | Faculty/institute promptly Disciplinary bylaws for 0O 1 2 3
deals with studenis students; minutes of studey O O O O

complaints and grievances,
and deliver timely responses

disciplinary committee; by
laws for student grievance
redressal mechanisms;
minutes of grievance
committee meetings;
complaints received and
actiontaken.

69




No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - BarelyAdequate
2 - Adequate
3- Good
6.24 | The Faculty networks with Evidence of O 1 2 3
alumnus and encourage University/Faculty alumnus] O O O O

alumnus to assist students in
preparingfor their
professional future.

minutes of alumni
committee; handbook;
evidence of close istacton
and active participation in
Faculty activities
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Criterion 771 Student Assessment and Awards

Scope Assessment of student learning has a central role in both programme design and in the
learning environment of the student. Good practices in assessment involve policies and
procedures relating to standards of performance as prescribed in the RigoFous
assessment procedures are a principal resource for the maintenance of standards.

Assessmenis used as a tool to promote learning and support the academic development of
students. Faculty involved in assessment need to ensure that assessment strategies are linked
to the ILOs and that their assessment practices are fair, valid, reliable ardefeat$i
provisionfor regular and prompt feedback on student progress

Information about assessment, including ILOs, assessment strategies, processes, methods and
schedule of assessment tasks, and criteria for assessment is published in print aaddnline
communicated to all students. TRaculty/Institute ensures thaml ver si t yds Regu
Rules, Bylaws and guidance on assessment procedures are explicit, and consistent while
ensuring confidentiality and integrity. Mechanisms are operated to onoaitd review

Facultyds academic provision in relation to
Criterion 7 is captured in the following 0St
No. Standards Examples ofSources of Score Guide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

7.1 | Assessmentisategy of Institution/ Faculty/ Institute| 0 1 2 3
student learning is considere policy on outcome based O O O O
as an integral part of programme design;
programme design, with a | Programmend Course
clear relation between specificatiors, By-laws;
assessment tasks and the | examination rules and
programme outcomes. regulations.

7.2. | Assessment strategy is Curriculum of O 1 2 3
aligned to specified programme/courses; O O O O
qualification/level @scriptors | programme/course
of the SLQF and SB&nd specificatiors; alignment of
requirements of professional | assessments tbhOs and
bodies. teaching learning methodsxit

survey reports
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

7.3 | The Faculty/Institute has Evidence of policyon O 1 2 3
procedures for designing, assessment strategies, Minutf O O O O
approving, monitoring and | of review meetingshy-laws
reviewing the assessment | rules and regulations;
strategies for programmes | curriculum evaluation
(incorporating all aspects of | committee minutes; senate
training including industrial | minutes; council minutes
training, clinical training etc)
and awards.

7.4 | The Faculty/Institute reviews| Minutes of review meetings; | 0 1 2 3
and amends assessment amended byaws, rules and O O O O
strategies and regations regulations; curriculum
periodically as appropriate | development committee
and remains fit for purpose. | minutes.

7.5 | The Faculty/Institute ensureq Policy on weightage relatingtf 0 1 2 3
the weightage relating to different components of O O O O
different components of assesments; course
assessments are specified ir] specifications;
the programmeburse Handbook/lPospectus
specifications.

7.6 | The Faculty/Institute adopts| Policy documents on 0O 1 2 3
policies and regulations appointments of external O O O O
governing the appointment o, examiners; byJaws of
both internal and external examinations; senate minutes
examiners and providgéhem | appointment letters to
with clear ToRs. examiners

7.7 | Faculty/Institute ensures thal Manual of examiners
the reports from external procedures; byaws on
examiners are considered by examinations; recordsf
the examination board in taking into consideration
finalizing the results. external examine&reports

7.8 | Students are assessed using Examinations Bylaws; O 1 2 3
published criteria, regulation{ regulations and rules O O O O

and procedures that are
adhered to by the staff and
communicated to students al
the time of enrollment /
recruitment.

curriculum development
committee minutes; manual 0
exanination procedures;
st ud eamdb@é@ok. H
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
7.9 | The Faculty/Instute ensures | Eviderce of knowledge about| 0 1 2 3
that staff involved in manual ofexamination O 0O O O
assessing the students are | procedures; byaws, rules and
competent to undertake their regulationsS D C 6 mingt r
roles and responsibilities ang programme schedule. Manua|
have no conflict of interest. | for conduct of examinatian
7.10 | Appropriate Faculty poicy of dealingwith | 0 1 2 3
arrangements/adjustments/ | differently abledstudents; O O O O
facilities aremade available | evidence of making facilities
by the Facultyhstitute available to them.
regarding examination
requirements for students wi
disabilities whereverelevant.
7.11| Students are provided with | By-laws on examinatics) O 1 2 3
regular, appropriate and manual of examination O O O O
timely feedback on formative procedures; se of feedback to
assessments to promote promote student learning.
effectivelearning and suppor
the academic development @
students.
7.12| The Faculty/hstitute adopts | Manual of examination 0O 1 2 3
well defined marking schem¢ procedures; byaws on O O O O
variousforms of internal examinations; records of
second marking (open complying with theabove;
marking, blind marking) and | staff feedback; student
procedures for recording ang feedback; sample answer
verifying marks etcto ensure | scripts and mark sheets;
transparency, fairnessand (evi dence of s
consistency. reports
7.13 | Graduation requirements arg By-laws on examinations; 0O 1 2 3
ensured in the degree manual of procedures; samplf O O O O

certification process and the
transcript accurately reflects
the stages of progression an
student attainments.

transcriptsstudent feedback
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

7.14| A complete transcript Sample transcriptfgy-lawson| 0 1 2 3
indicating the courses examinations, manual of O O O O
followed, gradesbtained and examination procedures;
the aggregate GPgvades, evidence of students receivin|
and class (where appropriate transcriptsat graduation
IS made available to all
students at graduation.

7.15 | Examination results are Manual of examination O 1 2 3
documented accurately and | procedurepy-laws m O O O O
communicated to students | examinations; evidence of
within the stipulated time. ensuring accuracy in

recording;evidence oftimely
issue of results; student
feedback

7.16 | The Faculty ensures that thel SLQF in possession; evidenci 0 1 2 3
degree awarded and the nan of staff awarenessanduseoff O O O O
of the degree complies with | SLQF during course
the guidelines (qualification | development;
descriptor), credit programme/course
requirements and competen( specificatiors.
levels (level descriptor)
detailed in the SLQF.

7.17 | The Faculy/Institute ensures | Examination bylaws; 0O 1 2 3
the implementation of evidence ofaculty staffand | O O O O

examination by laws
including those on academic
misconduct, and strictly
enforceghemaccordimg to
the institutional policieand
procedures, in a timely
manner.

examinationund s awaf
of the bylaws; £nate minutes|
evidence of implementation
and strict enforcement
eviderce of results released o
time (within 3 months)
student discipline bYaws;

studentCharter
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Criterion 81 Innovative and Healthy Practices

Scopd The institutional policy and strategy for promoting and fostering innovative and healthy
practices and the extent of usfesuch practices are assesdedovative and Healthy practices

are considered as practicesigfhwould lead to enhancement of quality of training and learning
experience and the students6é outlook. Howeve
of healthy and innovative practices that will be applicable across all study programmes.

Examples of such practices astated here: use of IGdlatform to facilitate multimode
delivery and studententered learning; use of Opdfducational Resoures (OER) to
complemenundergraduate teaching; institutional mechanism to promotdtyaengagerant

in researchinnovation and postgraduate researahd its contribution to enhance quality of
undergraduate training; performance appraisal system and reward mechanisms for staff,
international collaborations and exchange of students and staff; spafénoipation in ce
curricular activities and institutional national level competition in sports, aestHutiuties

and innovations; facultindustry linkages and usé work-based and industry placement as a
part of learning for undergraduates; adaptof policy and practice of credit transfer
mechanism; strategies adopted for maintaining academic standards of the study programme;
organizational arrangement to promote community and industry engagement/social
mobilization programmes, and income getierainitiatives to diversify sources of funds.

This list by no means is exhaustive and if the Faculty/Institute practices any other innovative
or healthy practice, they could include themha SER with supportive evidence

The scope of thiscriterion s captured in the foll owing 0St a
No. Standards Examples ofSources of ScoreGuide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good
8.1 | The Faculty/Institute has Inventory of teaching and

0O 1 2 3
established and operates G learning methods adopted; | O O O O
based platform (i.e. VLE/ physical evidence of

LMS) to facilitate multt presence of VLE/LMS;
mode teaching delivery and| physical verification of use
learning. of VLE/LMS; number of

courses /documents upload
into LMS; student feedback
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

8.2 | The Faculty /Institute Faculty Board appved 0O 1 2 3
encourages the staff and policy and guidelinesontheg O O O O
students to use OER to use OER,; evidence of use @
supplement teaching and | OER by teachers and
learning. students.

8.3 | The Faculty/Institute Document reflecting Faculty 0 1 2 3
recognizes complementarity policy and strategyon R&D] O O O O
between academic training, | report on the benefits
researcland development | accrued for undergraduate
(R&D), innovations, and training from R&D; records
industry engagemems core | on institutional and national
duties of academics. recognitions received by

academics.

8.4 | TheFaculty/Institute has Evidence of existenceofanf 0 1 2 3
established coordinating an¢ organizational entity or O O O O
facilitating mechanisms for | entities to promote and
fostering research and coordinate R&D ad
innovation and promoting | outreach activities; manual
community and industry of procedures/documented
engagement. guidelines on conducting

R&D and outreach activities
Strategic Plan/Action Plan g
the Faculty/Institute.

8.5 | The Faculty/Institute Documentary evidence of 0O 1 2 3
implements reward system { staff reward schemes for O OO O
encourage academics for | academic and research
achieving excellence in excellence; records of past
research and outreach rewards conferred.
activities.

8.6 | The study programme By-laws/guidelinesrelating| 0 1 2 3
contains an undergraduate | student research project O O O O

research piect as a part of
the teaching and learning
strategy and encourages
students to disseminate the
findings.

management; sample of
student projects conducted
and students theses
submitted; evidence of
publication of student projeg
reports as research
communications
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

8.7 | The study programme Guidelines o0 1 2 3
contains an dattachmento O O O O
attachmentfaining as a part| places the Faculty/Institute
of the teaching and learning| has established formhlinks
strategy; it is operationalize¢ with, for operationalizing the
through formal partnerships| IA; sample of reports
with Oi ndust r submitted by students
establishments/organization| following completion of IA.

8.8 | The Faculty/Institute has | List of academic and 0O 1 2 3
established and research collaboration O OO O
operationalized strong links | established ah
with various international, | operationalized with outside
national, governmentaind | agencies; list of activities
nortgovernmental agencies | conducted through such
and industries, and uses suq collaborations.
linkages to build the
reputation of the institution
and expose students to the
oworl d of wor
promote staff and student
exchange.

8.9 | The Faculty/Institute has List of income generating 0O 1 2 3
diversified its sources of activities conducted; Report O O O O
income to complement the | on the benefits accrued
grants received through through such activities;

Government by engaging in| Physical verification of
incomegenerating activities.| income generating activities

8.10 | The Faculty/Institute University approved policy | 0 1 2 3
practices a crediranser and guidelines/byaws O O O O

policy in conformity with
institutional policies that
allows its students to transfe
credits to another Faculty/
Institute or submit credits
earned from another Institut
to the Faculty concerned.

regarding credit transfer;
evidence of students makin
use of this option.
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No. Standards Examples ofSources of Score Quide
Evidence 0 - Inadequate
1 - Barely Adequate
2 - Adequate
3- Good

8.11 | The Faculty/Institute Documentay evidenceof 0O 1 2 3
promotes studentsd staff | institutional mechanismto | O O O O
engagement in a wide varie{ promote and facilitate eo
of co-curricular activities curricular activities; report
such as social, cultural and | on the cecurricular activities
aesthetic pursuits, conducted.
community and industry
related activities, etc., and
such pursuits are well
supported with physical,
financial and human
resources.

8.12 | Faculty/Institute encourageg Faculty Board approved 0O 1 2 3
student participation at policy and guidelines O O O O
regional/national level relating to granting
competitions (sch as 1Q, permission to participate at
innovation, sports, general | outside competitions; rewar
knowledge, etc.) and rewarg mechanism to give
outstanding performers. recognition to outstating

performers.

8.13 | The academic standards of | Institutional pocedure for 0O 1 2 3
the study programme is curricula development, O O O O
assured through regular approval, and monitoring
revision of curriculum, close| mechanism; byaws relating
monitoring of its to examinations; mechanisn
implementation and use of | of appointing external
external examiners for examiners; list of external
moderation and second examiners.
marking.

8.14 | The Faculty/Institute University approved policy | 0 1 2 3
implements a mechanism fg and guidelineson fallback | © O O O

thestudents who do not
complete the programme
successfully to exit at a lows
level with a diploma or
certificate, depending on
level of attainment (fallback

option).

option; evidence of
implementing falllack
option.
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3.3. Procedure for Use of Standards for Assessment of Performance of the Programme

This procedure will describe how the standards of the eight criteria based on the evidence given
against each standard by the Faculty/itust and the score guide are used by the external peer
review team in arriving at the final assessment of performance of a study pragHfanasd

by Faculty/ InstituteThe Faculty/ Institute may also use this procedure irassiéssment of

the performace of their study programme. The terms mentioned below will be used in the
validation and the subsequent judgement on assessment of the Faculty/ Institute.

Standaredwi s e judgementwigsievisncgoroesdt andar d

Criterionwi se judgementionguii siengcora&w criter
Application of weightagesse tskxoogltbai n O6actu
Cal c ul ®OverabhStudy®Prograbhmesor e 6

Grading of overall performanc# theProgramme ofStudy

= =4 4 -4 A

The procedure is described in a series of steps.

Step 1- The evidence given against each standard by the Programme of Study are carefully
and objectively analyzed and assessed.

Step 2- Based on the evidence, assessment of the extent to which each standard has been
achieved by the Programme of Study is recordeglaging a tick in the appropriate circle

against each standard on a 4 point scale frdn(Table 3.1)

Table 3.17 Score Guide for Each Standard

Score Descriptor Explanation of the Descriptor

3 Good No issues/concerns about the strength
and quality 6the evidence provided

2 Adequate Few issues/concerns about the streng
and quality of the evidence provided

1 Barely Adequate | Major issues/concerns about the
strengths and quality of the evidence
provided

0 Inadequate No relevant evidence provided

Each standard will receive a score frof8 (standard wise score).

Step 3- Performance of each Criterion is derived by totalling the scores gained in all the
standards in respect of the Cri-weseoscofmlbadée. v
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3.4.Weightages of Criteria
Recognizing the variance in their relative importance in a Programme of Study, different
criteria have been allotted differential weightages on a thousand scale. The weightages given

in Table 3.2 will be used for calculatibgh e 6 act walsecisicoe ridon

Table 3.2i Differential weightages of Criteria

Criterion Assessment Criteria Weightage on a
No. thousand scale
1 Programme Management 150
2 Human and Physical Resources 100
3 Programme Design and Development 150
4 Course/ Module Design and Development 150
5 Teaching and Learning 150
6 Learning Environment, Student Support and 100
Progression
7 Student Assessment and Awards 150
8 Innovative and Healthy Practices 50
Total 1000
Step4Based on the weightages I|Iisted in Tabl e
criterionwi se scored i s convewitseed sicnotroe da.n d6act ual

Taking Criterion 8 vaich has 4 standards as an example, and a fictitious value of 24 for the
raw criterion score given by the review team, the actual criteviea score for Innovative
and Healthy Practices (Criterion 8)astimated a29. (Box 1)

Box1-For mul a for converting Oraw scorebd

Maximum raw score for each criterion = total number of standards for the respective
criterion x 3 which is the maximum score for amierion.

Raw criterionwi se score x weightage i n -vai sled 00
Example: Criterion8 with weightage o650 (Table 32) and14 standards
Raw criterionwise score (givehy the peer team) 24

Maximum Score =14 standards x 3) 42

Weightageon a 1000 scale 50 (as in Table3.2)

Actual criterion-wise score £24/42)* 50 = 28.6
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Step 5 TheOverall Programmeof Studys cor e i s derived by
wi se scoresd of the

3.3.

ten criteria and

Table 3.317 Programme of StudyScore Conversion to Percentage

No | Criteria Weighted Actual criteria -
minimum score* | wise score

1 | Programme Management 75 75

2 | Human and Physical Resources 50 80

3 | Programme Design and Developmel 75 70

4 | Course/ Module Design and 75 50
Development

5 | Teaching and Learning 75 60

6 | Learning Environment, Student 50 70
Support and Progression

7 | Student Assessment and Awards 75 65

8 | Innovative and Healthy Practices 25 29
Total on a thousand scale 499
% 49.9

*Represents 50% of the values given in Eabl2
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Overall Performance of a Study Programme is graded as shown in Table 3.4

Table 3.4 Grading of Overall Performance of a Study Programme

minimum weighted
criterion scores.

Study Actual criteria Grade | Performance | Interpretation of
Programme | wise score descriptor descriptor
score%
O 8 0] Equal to or more A Very Good High level of
than the minimum accomplishment of
weighted score for quality expected of a
each of all eight programme of study;
criteria (Table 3.3). should move towards
excellence
O 7 0] Equal toor more B Good Satisfactory level of
than the minimum accomplishment of
weighted score for quality expected of a
seven of the eight programme of study;
criteria (Table 3.3) requires improvement
in a few aspects
O 6 0| Equal to or more C Satisfactory | Minimum level of
than the minimum accomplishment of
weighted score for quality expected of a
six of the eight programme of
criteria (Table 3.3) study; requires
improvement in severa
aspects
<60 Irrespective of D Unsatsfactory | Inadequate level of

accomplishment of
quality expected of a
programme of study:
requires improvement
in all aspects
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3.5. Final Assessment of the Performance of a Programme of Study
For aProgramme of Studyt o r e c e i v e hafolownd d@ndBansaadeapplicable.

i) OverallProgramme of StudyScor e of O 80 %
and
i) A score equal to or more than the weighted minimum score for each of all eight
criteria (Table 3.3).

For aProgramme of Studyt o r ecei ve a 0BO® Gr aackapplicdable.e f ol |
i) OverallProgramme of StudyScore of 070%
and
i) A scoreequal to or more than the weighted minimum score for at least seven out
of the eight criteria (Table 3.3).
For aProgramme of Studyt o recei ve a O0C6 Grade, the foll
i) OverallProgramme of StudyScore of 060%
and
1)) A score equal to or more than the weighteinimum score for at least six out of
the eight criteria (Table 3.3).

For aProgramme of Studyt o r ecei ve a O0D&6 Grade, the foll

i) OverallProgramme of StudyScore of < 60% irrespective of weighted minimum
criterion scoes. (Table 3.3)
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Chapter Four

Self-Evaluation Report

The SelfEvaluation Reprt (SER) for a Programme Review is a document prepared by a
Faculty/ Institute with regard to each study programme that it offers. The SER reflects-the self
assessment of the Faculty/ Institute of the quality of the study programme and its strengths,
weaknesses and areas for improvement. The SER is prepared by a team appointed by the
Faculty/ Institute in liaison with the Internal Quality Assurance Cell (IQAC), and in
consultation with relevant stakeholders. The SER becomes a key document that pnevides t
point of reference for the review team to understand the Faculty/ Institute and the programme
of study.

This chapter provides guidance on preparation of the SER of the programme of study, with the
aim of ensuring comprehensiveness and maintaininfpramity in SERs prepared by all
Faculties/ Institutes.

4.1 Purpose of the Self Evaluation Report (SER)

The purpose of the SER is to provide the review team with an account of the performance of
the programme of study with respect to the eight critemththe standards thereof. The SER
should describe the degree of internalization of best practices and the level of achievement of
standards, substantiated with relevant evidence. This would reflect the effectiveness of the
ways in which the Faculty/ Itisute discharges its responsibility for maintaining quality of
academic standards and awards.

4.2 Scope of the SelEvaluation Report (SER)
The SER reflects the following aspects pertaining to the particular programme of study:
A Degree of internalizatin of best practices and level of achievement of Standards

A Degree to which the claims are supported by documented evidence
A Accuracy of the data and statements made in the SER
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42.1

4.2.2

4.2.3.

Degree of Internalization of Best Practices and Level of Achievetr@dStandards

The SER accomplishes the above mentioned purpose by demonstrating the degree of
internalization of best practices by the Faculty/ Institute and the level of achievement
of Standards set out under eight Criteria prescribed in Chapters32ohiois Manual.

In doing so, the SER would demonstrate the commitment of the Faculty/ Institute to
uphold its mission of producing graduates with desired attribWiéere relevant, the

SER should also reflect its commitment for the promotion of situckEntered and
outcomebased teaching and learninthis will also include the ways in which the
study programme has responded to national policy and guidelines and human resource
needs, and requirements of professional bodies where relevant. Furthen@@ER

should also indicate how the study programme has responded to the recommendations
of previous programme / subject reviews.

Degree to which the claims are supported by documented evidence:

Every claim of compliance and level of attainmbat to be supported with multiple
sources of documentary evidence. Citation of all pertinent evidence becomes a major
requirement of the SER. Therefore, it is the responsibility of the Faculty/ Institute to
furnish all relevant documents. Claims notmaoed by documented evidence will not

be considered by the review team. Section 3.2 of this Manual provides examples of
sources of evidence relevant to each standard and the template given in the Annex
demonstrates the way the evidence should be codepresehted.

Accuracy of the data and statements made in the SER

It is imperative that the claims of compliance and evidence mentioned in the SER are
accurate and verifiable. In instances where changes are in progress and evidence not
yet availalte, the Faculty/ Institute should state so. In such situations, the Faculty/
Institute should indicate why the changes were necessary, how it is managing the
process of change, and the expected outcome/s of the changes.

4.3 Guidelines for Preparation ofthe SER

Study programmes are expected to prepare the SER according to the following structure with
four sections;

Section 1. Introduction to the study programme
Section 2. Process of preparing the SER

Section 3. Compliance with the Criteria and Standards
Section 4. Summary

The contents of each section are outlinesit.
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Section 1lIntroduction to the Study Programme

The Introduction section begins with an overview of the Faculty/ Institute and an outline of the
establishment and major milestones indiegelopment of the programme of study. This will
be followed by a description (preferably in tabular form) of the following topics arranged under
separate suheadings:
1 Graduate profile and intended learning outcomes of the study programme.
Number of Deprtments contributing to the programme.
Number of students enrolled and their choices of subject combinations
Numbers and profile of the academic, academic support andaaaiemic staff.
Learning resource system (library, ELTU, laboratories, computdititzietc.)
Student support system and management

= =4 4 -4 A

The Introduction should also contain a description of the context in which the Faculty/ Institute
operates by providing an analysis of Strengths, Weaknesses, Opportunities and Threats
(SWOT) pertaining téhe study programme. Furthermore, it should describe the major changes
initiated/ implemented since the last review, and how the changes have impacted on the quality
of the programme. This information will help the review team to contextualize the study
programme and plamé review process.

Section 2. Process of preparing the SER

This section should contain an account of the process of preparation of the SER and may
include the following:

1 Appointment of SER writing team with the ToR

1 Composition andasponsibilities of working teams in charge of the chapters and criteria

1 Familiarization of the programme review manual and the methodology of the review
process

1 Activity schedules of the working teams and methods of collection of information

1 Collation of cata and evidence and analysis and synthesis of the draft report by the
working groups

1 Compilation into a draft SER by the Chairperson of the writing team

9 Forum to discuss the draft report

1 Finalizing the report and submission

Section 3. Compliance with #hCriteria and Standards
In this section, the SER describes the extent to which the study programme complies with the

standards of the eight criteria described in Chapters 2 and 3 of this Manual. Therefore, Chapter
3 of the Manual should be used as algun compiling this section.
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This section should be structured as eightsediions under the eight criteria in the same order
as prescribed in the manual. It is advised to prepare eadestibn of this section in tabular
form using the templatewgen in the Appendix. Under each criterion, column 01 should carry
the serial number of the standard, column O
column 03 the documentary evidence to support each claim of compliance, and column 04 the
codes othe evidence used.

At the end of each sufection, a summary statement on how the programme has complied with
the Standards of the respective Criterion should be made in the appropriate box assigned for
the purpose.

Section 4. Summary

The summary sbuld convey to the review team the effectiveness of the ways in which the
Faculty/ Institute discharges its responsibility for maintaining academic standards prescribed
in the Programme Review Manual and quality of the asvafdts programme of study. T#i
section should reflect the degree to which the Faculty/Institute has internalized the best
practices given in the manual, and the internal monitoring mechanism (IQAC) used for
continuous quality enhancement. It should also indicate the deficiencieafghpise actions
taken/planned to address thalsdiciencies/ gaps.

4.4 ength of the SER
The selfevaluation report should be concise and analytical;esgllanatory and readily
understandable, with references to all relevant evidence. It shoukkoetd 8,000 words

(using Times New Roman in 12 point font size with 1.5 line space on A 4 size pages) excluding
appendices. Appendices should provide only the pertinent information to the main text.
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Chapter Five

Review Team and the Review Visi

The knowledge, experience and professional standards of the members of the review team and

its Chairperson are crucial to the conduct of an objective and candid Programme Review. It is
also of equal importance that reviewers and the Faculties/Institur e awar e of ea
roles and responsibilities in order to ensure that the review process takes place in a timely
manner without any obstacle or conflict. This chapter will provide guidelines on the selection

of reviewers, composition of the revigeam, profile of reviewers, profile and role of review

chair, conduct of reviewers, preview arrangements, and the review visit.

5.1 Selection of Reviewers

The QAAC will maintain a pool of study programme reviewers from which it will select and
apmint reviewers for each review. The reviewers will be senior academics in the relevant
discipline (which may include retired academics who have had an exemplary career and are
still active in academic activities); and nominees from relevant professioaash The
following criteria will be considered in the selection of study programme reviewers:

1 Qualifications and experience.
Active involvement in study programme development and prograasmenistration.
Involvement in internal quality monitoring.
Broadvision of higher education and expectations of the world of work.
Acceptability to the Faculty and Institute being reviewed.
Prior training as a reviewer.

= =4 4 45 2

In addition, each reviewer should sign a-skd€laration of nofinvolvement with the particular
Faculty/Institute so as to avoid any conflict of interest.

5.2 Composition of the Review Team

The review team should be composed of minimum of three members with adequate discipline
-representation.In respect of professional programmes, it is desirebleave one member

from outside of academia to look at issues from a more industded or professional
perspective. Adequate gender representation should be ensured. The QAAC will identify the
review chair from among the members selected for theweeiam.
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5.3 Profile of Reviewers

Credibility of the entire review process depends on the attributes and conduct of the reviewers.
Their qualities as individuals and professionalism and integrity of review teams are vital to the
success of an externauiew process. Reviewers should be well informed, constructive, and
act as ambassaddms promoting quality culture in the Faculty/ Institute.

The 'reviewer profile’' below, describes the attributes expected of Study Programme Reviewers:

High level ofacademic achievement in the respective discipline.
High degree of professional integrity.

An enquiring disposition.

Ability to act as an effective team member.

Good individual time management skills.

Ability to readily assimilate a large amount of disparaformation.
Good command of data analysis, reasoning and sound judgment.
High standard of oral and written communication

Experience in academic management and quality assurance

=4 4 4 4 4 4 45 45 2

5.4Review Chairi Profile and Role

In addition to possessing the attriesitstated in 5.3, the Review Chair is expected to have
managerial skills to lead a team of experts effectively and efficiently. He/she should be able
to communicate effectively in fage-face interaction; to work within given timescales and
adherence tdeadlines; delegate responsibilities to the team members; facilitate writing of the
relevant sections; and compilation and editing to produce clear and succinct reports.

5.5Conduct of Reviewers

Reviewers will strive to uphold the highest standardsrofggsional practice throughout the
review process, exemplified by

9 respectful, professional conduct towards staff and students at all times;

9 application of good practices provided through reviewer training on the conduct of
peer observation of teaching;

9 aaceptance of privacy of the review process;

9 acceptance of individual responsibility for assigned tasks within the review team;
and

9 acceptance of collective responsibility for the review team's judgments.
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5.6 Pre- Review Arrangements

The requirements fothe review visit and the responsibilities of the respective parties to
facilitate clarity, consistency and effectiveness of the review process are outlined below.

5.6.1 Quality Assurance and Accreditation Council (QAAC)/ University Grants
Commission

1 QAAC/UGC in consultation with the respective Faculty/Institute appoints the Review
team and Review Chair;

1 Informs the Dean or Head of the Faculty/ Institute and the Director of the IQAU of
the University and the Chair of the IQAC of the Faculty/Institftéhe review team
members and their contact information naming the Review Chair as the focal point of
contact.

1 Organizes a preeview meeting among the panel of reviewers, and the IQAU chair
to discuss desk review findings and to plan the review visit.

1 Makes arrangements for transport from the places of residence of reviewers to
destined Faculty/Institute and accommodation.

1 Assigns one member of the UGC/QAAC to be present on the first day of the review
visit.

5.6.2 Faculty/ Institute

1 Designation oftie Chair/Secretary of the Internal Quality Assurance Cell (IQAC) of
the respective Faculty/ Institute as the focal point of contact tordioate
communications between the Faculty/ Institute and the review team and to provide
logistical support, and infa the QAAC/UGC of the contact information of the focal
point of contact.

1 Decide on the date of the review visit and the review visit schedule in consultation
with the Review Chair, the Dean of the faculty and Chair of the IQAC.

1 Allocation of a room with @omputer, printer, and multimedia facility and adequate
space for display of documentary evidence and for team members to hold discussions
and meetings.

1 Provision of secretarial assistance and arrangements for refreshment and meals by the
Chair of the IQAC

1 Provision of internal transport by The Faculty/ Institute.

5.6.3Review Chair & Members
1 Review members come for the peview meeting after thorough desk evaluation of

the SER, with notes on required additional information, and the tentative outcomes
of desk evaluation.
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1 Review Chair assigns the responsibilities to the team members at theviere
meeting.

1 Review Chair makes a list of additional inputs required by the review team for the
review visit and informs the Faculty through the focal poirthefFaculty/ Institute

5.7 Review Visit

Review team shall arrive at the Faculty/ Institute on thedptermined date and time. The
first meeting of the Review team will be with thiee-Chancellorof the University / Head of

the Institute, Dean of thelevant Faculty, Head/ Coordinator of the study programme, Director
of the IQAU, and the Chair of the IQAC of the relevant faculty. This would be followed by a
meeting at the Facultyinstitute with the Dean, Heads and all relevant academic and
administative staff involved in programme management. Following this meeting the review
should proceed according to schedule.

5.8 Review Process

The review process will involve the following activities:
9 Scrutinizing documentary evidence
1 Meetings/ discussionsith staff and students
1 Observation of teaching learning sessions and facilities
91 Debriefing

5.8.1 Scrutinizing documentary evidence

The aim is to consider evidence furnished by the institution to verify the claims made
in the SER. The review team wilaefully read the documentation provided by the
institution as evidence. It will endeavor to keep to a minimum the amount of
documentation it requests during the visit. The review team should always seek to use
all information provided in arriving at judgents.

5.8.2 Meetings/ discussions with staff and students

The aim is to get a clear picture of the institution's processes in operation, and to clarify
the claims made in the SER. The review team should ensure having meetings with
individuals/ small graps of the following stakeholders along with scrutinizing
documented evidence and observing facilities and teaching learning sessions.

1 Academic staff of the Faculty/Institute/Department/Unit/Division;

1 Members of the IQAC;

1 Members of the noeacademic staff;

1 Students or student representatives;
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5.8.3

5.8.4

1 Representatives of alumni and other stakeholders such as moderators/ external
examiners, extendediaculty, visiting staff, employers, industry, community
representatives involved with the Faculty activities, where/aele

Observation of teachinglearning sessions, learning resources, and facilities

Direct observation of selected -going teachig-learning activities and field
laboratory work should be arranged in conjunction with the focal point of comteet.

team may also request a tour of the main campuses, though the extent and purpose of
this should be judged in the light of the team's view of its main lines of inquiry.

Debriefing

At the conclusion of the visit, an interactive meeting will le&dibetween the Review
Team and the following:
1 Dean of the Faculty
Heads of the Departments
Academic Coordinators
Senior members of the academic staff
Chair and members of the IQAC,
Student Representatives of the Faculty Board.
Representatives from AcadenSupport Staff.

=4 =4 4 -4 A 1

At this meeting the Review Chair will present the highlights of the findings and
facilitate an interactive discussiowithin 2-4 weeks of the review visit, the Review
Chair along with the members should prepidue Review Report and suiit to the
QAAC/UGC.
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Chapter Six

Programme Review Report

The Programme Review Report (PRR) is the final outcome of an external peer review of a
programme of study. The PRR, following acceptance by the tiyAostitute concerned and
final approval of the QAAC, will enter the public domain through the UGC website.

The PRR is expected to provide a concise account of the peer review process, the findings of
the review, documents perused, analysis of the ev@provided, facilities available, teaching

learning processes observed, issues identified, and discussions held. The report will conclude
with the review teamdbs reflections and conc
Faculty/Institute with regar to the quality and standard of the programme that has been
reviewed. The report will also include commendations on the accomplishments by the
Faculty/Institute and recommendations for quality enhancement.

6.1 Purpose of the Programme Review Report (PRR
The purpose of the PRR is

1 to inform the Faculty/Institute and other stakeholdirs findings of the external peer
review with regard to the quality of the training and learning experiences provided to
students by the programme and the standard Givifaed;

1 to provide a reference point to support and guide the Faculty in continuing quality
assurance activities towards quality enhancement and excellence.

6.2 Scope of the Report

The PRR will cover the following aspects pertaining to the particulagramme that has
undergone the external peer review.

1 A brief introduction and review context of the University/HEI, Faculty/Institute and the
Programme of Study.

1 A brief description of the review process (schedule of meetings as an appendix).

1 The reviewteam's observations on tBelf-EvaluationReport (SER).

1 Overview of the approach to quality assurance by the Faculty/Institute.
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T Assessment of performance of the programme based on the stamslaktores and
the actual criteriavise scores.

T Final judgmaet of performance of the programme based on the programme score.

1 Commendations and recommendations

6.3 Review Judgments

The Programme Review Manual prescribes eight core areas (criteria) that will be scrutinized
during the external peer review procelsattall study programmes in universities and other
HEIs in Sri Lanka will be subjected to at regular intervals of tiraé y8ar cycle in general).
Programme Review involves analysis of claims made in the SER and validation of the evidence
presented durppthe site visit with respect to the eight criteria and standards in a programme
of study. Based on an objective analysis of the criteria and standards of the programme under
review as described in chapter 3, the review team will arrive at a collectiggm@nt on the
performance of the study programme.

Following reflection on the review visit, the review team will arrive at firm judgments and
recommendations. Judgments should not be negative but constructive and supported by
evidence. Recommendations glibnot be prescriptive but stated in a manner whereby the
Faculty/Institute will be able to build upon what is already in place and strive towards quality
improvement.

6.4 Format of the Programme Review Report (PRR)
The PRR will be structured under eiditoad sections as given below.

Section 1- Brief introduction to the programme

Section2 Review team's observations on the Sé&faluation Report (SER)

Section3 - A brief description of the Review Process

Secton4Overview of theutabsl appsebbobh to Quali
Section 5 Judgment on the eight criteria of Programme Review

Section 6 Grading of Overall Performance of the programme

Section 7- Commendations and Recommendations

Section & Summary

Section 1i Brief introduction to the programme

This section will start with a brief introduction to the programme and its relevance in the
local/international context. It will give a history of the Faculty/Institute offering the
programme, the strength, qualifications and epee of academic staff, number of students
enrolled, staff student ratio, infrastructure and facilities available for student support as given
in the SER and observed by the peer review team during the review visit. This would enable
the reader to get adea of the context of the Faculty/Institute, its strengths and weaknesses

98



and any constraints faced by the Faculty with regard to delivery and sustainability of the
programme.

This section will include a comment on the response of the Faculty/Instdutine
recommendations made at previous Programme/Subject reviews.

Section 2- Review team's observations on tBelfEvaluation Report (SER)

This section will indicate whether the SER has been prepared according to the guideline given
in the Programm®&eview Manual using a participatory approach involving all constituents of
the Faculty/Institute. The review team will comment on whether the evidence has been
presented alongside the standards and criteria as shown in the template provided in the
Appendk.

The review team could comment on the analysis of the Strengths, Weaknesses, Opportunities
and Threats (SWOT) as given in the SER and whether documents such as the Corporate
Plan/Strategic Management Plan and any other relevant documents had beetegubmit
alongside the SER. The team will make its observations on the extent to which the programme
reflects the mission, goals and objectives set out in its corporate plan and whether student
centred learning and outcorbased education approach has beentadagong with a clearly

laid down graduate profile. The team will see whether the standards and quality are in
accordance with agreed national guidelines such as the Sri Lanka Qualifications Framework
(SLQF) and the Subject Benchmark Statements (SBSailadble.

The review team will comment on whether remedial measures have been implemented to
rectify deficiencies identified at previous programme/subject reviews and if not, what actions
the Faculty/Institute is making towards implementation of thenneeendations. Any obstacles
encountered in the implementation of previous recommendations and constraints under which
the programme is currently functioning could be mentioned in this section.

Section 3 A brief description of the Review Process

This setion will describe the steps involved in preparation for the programme review by the
review team and by the Faculty/Institute/Department. This section will outline details of the
review visit such as the schedule of meetings with different constituethts Baculty/Institute

(which could be provided as an appengdikle personnel interviewed, processes observed,
evidence examined and meetings of the review team at intervals during the review visit. It will

al so mention the r e \vssatisfactibnevghilte arrasganments madectd i 0 n
facilitate the conduct of the review visit in a cost effective manner. The degree of commitment

of the Faculty/Institute to openness, transparency, communications and logistical support could
be recorded in thisection.
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Section4Overview of the Facultyés/lInstitutebds a

This section will present the review team's observations on the overall approach of the
University/Faculty to quality assurance and management. It should wtaether the
Faculty/Institute has a wedlstablished Internal Quality Assurance Cell (IQAC) that works in

|l i ai son with the Universityos/ HEIls Internal
the Internal Quality Assurance Manual (2013) of theGJénd the IQA circular of 2015.
Comment will be made as to whether internal quality assurance is an ongoing process with best
practices built into the day to day routine activities, thus ensuring that the quality culture is well
entrenched within the Fadulinstitute.

This section wild.l describe the key features
assurance and its capacity to implement measures to remedy weaknesses and seek quality
i mprovement . Thi s section C 0 u tession ioh ¢he u d e t

Facultyds/ I nstituteds commitment towards qua
Section 5 Judgment on the eight criteria of Programme Review

This section will present the review team's judgment of the level of attainment of quality under
each of the eight criteria of the study programme. Standsd scores and raw criteriavise

scores will be estimated based on the scoring system given in chapter 3. Actual esitggion
scores for each criterion based on the allocated weightage wdltdated using the formula

given in Box 1 in chapter 3The sum of the eight actual criteri@nse scores will be converted

to a percentage score for the study programme. In this section of the report, the above values
should be presented tabulated drm using Table 3.4The review team should provide its
observations on the strengths and weaknesses of each criterion and make recommendations for
enhancement of quality.

Section 6- Grading of Overall Performance of the programme

This will set out thereview team's assessment of the level of accomplishment of quality
expected of an academic programme based on the grading of overall performance under the
categories of Grade A,B,C, or D as indicated in Chapter 3 under Procedure for Use of Standards
for Assessment of Performance of the Programme of Study. Table 3.4 from Chapter 3 is
reproduced below for convenience of the reader and members of the review team.
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Chapter 3, Table 3.4. Grading of Overall Performance of a Study Programme

Study Actual Criteria- Grade | Performance | Interpretation of descriptor
Programne | wise score descriptor
Score
expressed
as a%
O 8 0| Equal to or more A Very Good High level of
than the minimum accomplishmet of quality
weighted score for expected of a programme ¢
each of all eight study; should move towardj
criteria (Table 3.3). excellence
O7 0 | Equal to or more B Good Satisfactory level of
than the minimum accomplishment of quality
weighted score for expected of a programe of
seven of the eight study; requires improvemer
criteria (Table 3.3) in a few aspects
06 0 | Equal to or more C Satisfactory Minimum level of
than the minimum accomplishment of quality
weighted score for expected of a programme ¢
six of the eight study; requires
criteria (Table 3.3) improvement in several
aspects
<60 Irrespective of D Unsatisfactory | Inadequate level of
minimum weighted accomplishment of quality
criterion scores. expected of a programme ¢
study: requires improvemer
in all aspects

Section 7- Commendations and Reconendations

This section wild.l |l ist the commendations on
and procedures in programme management; human and physical resources; programme design
and development; course design and development; teachingganitht; learning environment

and learner support; student assessment and awards; and healthy and innovative practices. This
list is not all inclusive and any comments on quality pertaining to excellence in programme
development and delivery could be inda under commendations. This section will also make
recommendations for remedial actions needed to bring about quality enhancement leading to
excellence.
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Section 8 Summary

This will be a summary of t he r differest sectibnsa mo s
of the report and will be no longer than 1000 words.

6.5 Compilation of the PRR

The review chair will take the responsibility for preparing the report for submission to the
QAAC. The chair will discuss the review findings with atheembers of the review team and
request them to undertake writing different sections of the report. The Chair will assemble the
different sections and compile and edit the final comprehensive draft report agreed to by the
team. The final draft report shidunot exceed 6000 words.

6.6 Procedure for Submission of the Report

The chair of the review team will submit the draft report to the QAAC. The QAAC will send a
copy of the draft report to the Faculty/Institute concerned for observations and comments.

6.6.1 Request for Discussion

The review team would have given an indication of its conclusions at the final meeting
held after the review visit, with the Dean of the Faculty/ Director of the Institute,
Chairpersons of the IQAU and IQAC, Heads of Depanttsi@nd other relevant senior
academic staff responsible for the programme. This meeting would have given the
Faculty/Institute/ Department an opportunity to sort out any factual errors and
misinterpretations made by the review tedttmwever, on receivinthe draft report from

the QAAC, the university may ask for a further discussion with the review team about
the contents of the report, prior to publication. The university should notify the QAAC of
its wish to take up this opportunity within two weeksreteipt of the first draft of the
report, highlighting the particular areas it wishes to discuss.

The meeting to discuss any clarifications should take place within six weeks of the
university making the request. The meeting should be chaired by a mafitlieQAAC.

The chair of the meeting should not be a member of the university concerned, nor should
he or she have any other close links with it. Detailed notes of the meeting should be taken
by a representative of the QAAC. Others present at the mestifge members of the
review team (all if possible, but at least two), and representatives chosen by the
university, who are likely to be staff who prepared the SER and those who patrticipated
in the review visitThe discussion will be for the purposectdrifying the veracity of one

or more of the statements in the draft report and deciding on the need for making
necessary changes.
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Based on the outcome of the discussions and decisions arrived at during the meeting, the
final draft report will be prepadeby the Chair of the Review Team and submitted to the
QAAC. It will then be published on the UGC website with the consent of the
Faculty/Institute. Follow up actions by the Faculty/Institute, the University/ HEI, the
UGC and the MoHE are dealt with in iR, Chapter 1.
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Appendix

Template for Section 3 of the SelEvaluation Report

It is suggested that the SER writers will use the following template in tabular form when
o Complarce witlothe Cateria and $tanddrds

of the SER as described under 4.3 of this Manual. As recommended therein, for each criterion,
a separate table should be used, so that the Section will comprise of eight tablidsbel

compiling the eighsubs ect i ons

more convenient to use the landscape layout for this section.

standard and
its number as
stated in the
first column of
the Tables in
Section 3.2 of
the Manual,
pp.35-78).

internalization of Best
Practices and level of
achievement of
Standards
(Compliance withhe
08 Criteria mentioned
in the second column
of the Tables in
Section 3.2 of the
Manual, pp.35-78).

documents that you will
produce for the Review Teat
to substantiate the claims yo
have mentioned in Column Z
Examples of Edience are
mentioned in the third
Column of the Tables in
Section 3.2 of the Manual,
pp.35-78).

Criterion No.

Standard Claim of the degree | Documentary Evidence to | Code No. of
of internalization of Support the Claim the Evidence
Best Practices and Document
level of achievement
of Standards

Mention the | Describe degree of (Mention the titles of all (Mention the

code No. you
have given to
each
document
mentioned in
the third
Column of
this Table.

A criterion-wise summary statement on how the prograsims complied with
Standards relevant to the respective Criterion

An example foiStandard 4under Study Programme Management is given overleaf
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Sample for Criterion 1, Standard 14

Criterion 1. Programme Management

Standard Claim of the degree of Documentary Code No. of the
internalization of Best Evidence to Document
Practices and level of Support the Claim
achievement of
Standards
14. The Regular communication | Minutes of the 3. FB/Hum/2013/3
FacultylInstitute | with students and staif$ meetings of the 4. FB/Hum/2013/4
adopts maintained through; (a) | Faculty Board, 8. FB/Hum/2013/8
participatory making provisionfortwo | St ude nt s 6| 11. SHB/2014
approach ..... student representatives tqg Handbooks; 12. SHB/2015
attend the meetings of thg samples of printed | 26. Notice/14/9
Faculty Board; (b) notices displayed in 26. Notice/15/3
Student s &6 H g the past; hard copig 15. Web/March/3
posting of printed notices | of notices posted o 23. Paper Advert/
on notice boards; (d) the website of the | Daily News
university web site; and (¢ HEI;, samples of /or| 2014/4/18
public print and electronic| links to notices 27. TVIITN/News/
media published in the 2013/6/
print and electronic
mediaé .
15
16

Summary of how the Study Prograra has internalized the Best Practices under the

Criteria No. 1
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Glossary
Term

Academic calendar

Academic quality

Academic standds

Access

Accreditation

Action plan

Active learning

Definition

the schedule oplamed events of annstitution for the
academic year giving detaitgich asscheduleddates of re
openingfor the academic year, commencement of semes
holidays, examinations, release of results)vocation, etc.

the overall level bperformance of the acadenuait in the
context of its mission as measured by the extent
accompishment of the unit's intende@arning outcomes,
operational outcomes armtoadbased goalsgjescribes how
well thestudy programme is designed and adstared, anc
learning opportunities available hedpudentso achievethe
intended learning outcomes aravards. Itencompasse
provision ofrelevant curriculagffective teachinglearning
support, assessment and learning opportunities.

the level of achievement a student has to reach to ga
academic award.

the arrangements that an educational or training system r
with respect to entry requiremeratsd provisions in order t
offer greater opportunities for a much wer range ol
applicantdn flexible terms than the traditional system

formal process of enquiry against a set of agreed craed:
standardébenchmarksundertaken by a formally constitut
body and will lead, if successfgrantinga formal statusi.¢.,
an accredited institution or accredited programme
accredited degree).

description of specific activities related to short and long t
strategic objectives including outcomes and outputs
detailed roadmap, pMmed milestone®r key performance
indicators details of resource commitments and time line:

interactive instructional techniques that engage studen
such highetorder thinking tasks such as analysis, synthe
evaluation and ré&ction. Students engaged in active learn
might use resources beyond the faculty. They 1
demonstrate their abilities to analyze, synthesize, and eve
through projects, presentations, experiments, simulat
internships, practicum, independenudst projects, pee
teaching, role playing, or written documents.
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Appeal mechanism

Assessment

Assignments

Award

Code of conduct

Benchmarking

Blended learning

Collaboration

Collaborative learning

Community engagement

Competencies

documented procedure for dealing with challenges to a rc
decision, or for reviewing a judgement or decision made
behalf of the institution. This also includes @nstitution,
roles, responsibilities and ethical practices of the commit
or authority established for the purpose.

the measur ement of aspect
terms of knowledge, skills and attitudes. It can be forme
informal and formative or summative.

studentcentred learning exercises given during a cours
pre-determined intervals and according to defined criteeri
achievein fulfilment of assessment requirements. Wi
submitted by the learnenmmay be assessed and feedba
given.

a certificate or title conferred by an academic institu
signifying that the recipient has successfully complete
prescribed course of study that leads to a qualification su
a degree, diploma or cditiate or other formal recognition.

expectations of behaviour mutually agreed upon by
institution and its constituent members.

measurement of thqgual i ty of an or
programs, strategies, etc. daheir comparison with standa
measurementsy similar measurements of its peers

a formal education program in which a student learns at
in part through delivery of content and instruction via dig
and online media with some@ement of student control ovi
time, place, path, or pace.

the process by which people/organizations work togeth:
accomplish a common mission.

method of teaching and learning in which students t
together to explore a significant question or create
meaningful project.

a working relationship between an institution and one or r
community groups to help both to ums&and and work
together to meet the needs in a mutually benéficanner.

ability to apply to practical situations the essential princij
and techniques of a particular subject.
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Compliance

Constituencies

Continuous improvemen

Continuous qualit
improvement

Counselling

Course

Course completion rate

Course materials

Course specification

Credit

a state of being in accordance with established guidel
specifications, requirements or legislation.

key branches/departments/units/entities in an institution
which need act together in coherent and complementary
manner.

a management process whereby precedures, service:
content, material, teaching/learningropessesof study
programmesare constantly evaluated in the light of th
efficiency, effectiveness and flexibility, argbproipriate anc
timely improvements are made on a continual basis to acl
the desired benchmark/ excellence

a philosophy andprocessfor analyzing capabilities an
processes and improving them on a continual basis to ac
the stated objectives and stakeholder satisfaction.

the provision of academic, personal and emotional stig
and guidance to learners.

a planned series of learning experiences in a partic
sufectdisciplineoffered by an institutionja selfcontained,
formally structured unit of a programme of study.

percentage of studées in the total enrollment for th
course/programme who have satisfactorily completed
prescribed requirements of a given course/programme.

materials in print or electronic format which are providec
the learner to support the haevement of the intende
learning outcomes.

a concise description @ course with respect to its aims(
objectives, intended learning outcomes, volume of learnir
terms of credits, course contents/synopsis, teaching
learring methods, assessment procedures, learner su
available, recommended reading material, including
information on the programme for which the course
prescribed, department responsible for offeringuid prior-
learning requirements.

a unit used in thexpression andalculation of the academi
valudvolume of learningof the courses taken by a learn
The value of a credit is normally determined by the nun
of notional learning hours requiregd provide face to fact
instructions, assigments practical clinical, researchand
assessments, and ssttidy by students. According to SLC
norms 1 credit is equivalent to 50 notional hours
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Credit transfer

Culture of the institution

Differently abled learners

Distance Education

Distance learning

Drop out

Dual mode institution

Equity in education

Ethics

procedure of granting credit to a student for educati
experiences or coursaadertaken at another institutiofthis
not only facilitates smooth transfer of learners from !
programme to another arftbm one institution to anothe
nationallybut also enables transnational mobility.

norms, values, dliefs and behaviours inherent in

institution and reflected in the functioning of the instituti
and its staff. The top management of the institution def
and creates the necessary environna sets norms an
standards for evolving and sustainthg institutional culture

learners who have a physical or mental impairment w
effect their ability to carry out normal dag-day activities.

an educational process and system in which all grafsiant
proportion of the teaching is carried out by someone
something removed in space and time from the leal
Distance education requires structured planning, -v
designed courses, special instructional techniques
methods of communication byelectronic and othe
technology, as well as specific organizational
administrative arrangements.

a system and a process that connects learners to distr
learning resources. All distance learning, however,
characterized byseparation/distance of place and/or ti
between instructor and learner, amongst learners, a
between learners and learning resources conducted th
one or more media.

A term used for learners who cease to be active in a parti
programme/course.

an institution that offers learning opportunities in two moc
one using traditional classroebased methods, the oth
using distance methods.

the absence of differences in educational opmity or
achievement based on social class, ethnicity, caste, ge
disability, area of residence which are clearly preventable
unfair.

the practice of applying a mutually agreed code of con

based on moral principles to the dayday actions of
individuals or groups within any organization.
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Evaluation

Experiential learning

Extension
programmes/courses

External quality
Assurance (EQA)

Feedback to learners

Feedback mechanism

Formative assessment

Formative evaluation

Generic skills

Goal

Governance

a periodic assessment of the relevance, efficie
effectiveness impact and/or sustainability of an activity
intervention.

learning acquired through oskplace or other previou
experience.

educational training/courses provided by HEIgstdividuals
who are not enrolled as regular students.

assessmenperformed by an organization ewxtal to the
institution to assess thstatus and standards @eration of
the institution or its programmes to see whether it meet:
pre-determined standartienchmarks

formative and evaluative comments made to indivic
leamers by their tutors in response to tasks or wri
assignments that enable learners to improve their learnir

systems for obtaining information from participants ir
process that contributes to the assessment of its qualit'
effectiveness.

assessment of learning that is carried out during a cour
providefeedback to students.

evaluation that occurs while a project or course is in prog
with the aim of identifying shortomings in the course.

skills that can be applied across a variety of subject dom:
skills that arefundamental to a class of activities and

transferable from one job or activity to another. Lists
generic skills usually includeasic/fundamental skills such
literacy, numeracy, analytical skills, technical skills: peej
related skills; conceptual skills; learnigrlearn skills;
personal skills and attributes; innovative and entreprene
skills; entertainment skills etc.

a result, milestone or checkpoint in the future which
indicate significant progress towards achieving
institutional mission. A goal should be specific, measurg
critical for success and benchmarked.

managing an organizah based on prdetermined policy
rules, regulations and standargsoviding leadership an
standardsmnanaging and coordinating the use of physical
human resourcesffecting procedures and processes, it
transparent and efficient manner to susbdty achieve the
vision of the organization.
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Grievance redressal

Handbook

Independent learning

Independent study

Induction/ Orientation
programme

Innovation

Inputs

Institutionalization

Instructional design

Instructional package

Interdisciplinary study

mechanisms for receiving , processing and addres
dissatisfaction expressed, complaints and other fo
requests made by learners, staff and other stakeholders
institutional povisions promised and perceived.

a publication produced by a Faculty/HEI for prospeci
students giving details about the institution, its resource:
programmes/course offered including and admis:
requirements, codes of conduct fordgats, students Baws
relating to discipline, etc.; this may also be referred as St
handbookprovided by an HEI for registered students of
institution containing information on all matters relevani
students for their academic progress in tigitution.

instructional system in which learners are encouraged to
out their studiesby themselvesbeyond the classroor
instruction so as to prepatteemfor lifelong learning.

mode of learning in whickearners work through their stuc
materials independently of other learners.

the process by which learners argoduced to a new
organizationenvironmentthe learners are informed of the
responsibilities, commitnmes, the study programme,
facilities provided, expected conduct and behavior, etc.

new knowledgé technique/ tool generated througl
experimentation  that will add value tc
product/tool/techniques or improve efficiency of
process/techniquesgrvice.

products, services and prepared materials used to produ
desired outcomésutputs

formalization or internalization or adoptiof a practicé
guidelines/ values/ norms which would add value to
institutional procedures and practices.

process of designing instructional materials in a way
helps learners tengage in learningffectively.

all essentialinstructions, guidelinesstudy materialsof a
course.

an integrative approach in which information from more t

one discipline is used in interpreting the content of a sub
phenomenon, theory or principle.
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Internal Quality
Assurance ( IQA)

Internal review

Learnefrcentred
education

Learner support

Learner support services

Learningactivities

Learning environment

LearningManagement
System(LMS)

Learning outcomes

Learning resources

internal system of moroting to ensure that policies at
mechanisms are in place and to make sure that it is me
its own objectives and pi@etermined standards.

Internal assessment or review process COmMMIisSi
regularly by HEIs to assure internalizatiohbest practice:
and achieving the standards/benchmarks with respect
governance and management, and study programme:
allied activities.

a system of education where the learner is at the cent
education with rgsonsibility for learning while the teache
functions as the facilitator of learning.

a supportive network of preparatory courses, ¢
development opportunities, personal and acade
counselling to meet learners needs through a fie»
approach to resources including individualized support f
the teacher/facilitator.

physical and academic facilities made available to en
every learnerto achieve the statetlOs through online
support, tutor support,idrary and information service:
laboratories and administrative support.

tasks designe@nd assignedo help learners t@ngage in
analysis, synthesis bythemselves, come up wil
explanations/solutiongonstructivelydevelopan agument,
draw inferences, engagedritical reviewand relate their owr
ideas and experience to a topic.

the place and setting where learning occurs. A virtual lear
environment is one in which a student is provided with t
and resources to learn baotidependenthand with a virtual
cohort of learners.

a software application for the administration, documentat
tracking, reporting and delivery of electronic educatic
technology (also dked elearning) courses or trainin
programsTypically, a learning management system provi
an instructor with a way to create and deliver content, mo
student participation, and assess student performance.

statements of what learner is expected to know and/or
able to do at the end of a period of learning.

the resources of the learning process which may be use

learner (in isolation or with other learners) to faciliti
learning.
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Lifelong leaning

Lifelong learning skills

Management Informatiol
System (MIS)

Market research

Mission

Module

Modular curricula

Monitoring

Multimedia

Needs analysis

Outcomebased
Education

a philosophical concept in which learning is viewed as a
term process beginning at birth and lasting throughout i
conceptual framework within which the learning needs
people of all ages, educational and occupational levels
be met, egardless of circumstances; a process
accomplishing personal, social and professional develop
throughout the lifespan of individudly learningto enhance
the quality of life.

knowledge and skills which improve learn&rs ¢ 0 mp
and commitmentat the time of learning and facilita
continuous learning throughout life.

a computerized integrated information collection, collati
analysis and reporting system to support institic
management and decision making processes.

fact findingactivities undertaken by an institutiomdividual
to determine the demand for its programir
servicefproducts

the overall function or purpose of an institution.

a separate and coherent block of learnegelfcontained,
formally structured unit of a programme of study

courses offered in units which are complete in themselve

a management toolthat operates duringprogramme
implementation to carry out a continuous or-gming
collection and analysis of information about implementat
and to review programmes with a view to correcting probl
as they arise

learning technologies that involve the ald range of audio
visual, text and graphics media available, integrated in
package that has been effectively designed from
instructional perspective.

a process of identifying the learning and training needs
particular groupr population.

an educational theory that bases teaching learning
assessment components of an educational system a
intended outcomes to ensure achievement oflltkis by
every student at the end of the educational eapee; a
process that involves the restructuring of curricult
assessment and reporting practices in education to refle
achievement of high order learning and mastery rather
the accumul ation of <cours
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Open and Distarec
Learning

Openlearningresouces

Organizational chart /
Organogram

Organizational structure

Orientation

Outputs

Outreach

Outreachactivities

Participatory
management

Partner
institutions/organizations

Partnership/alliance

a way of providing learning opportunities characterized by
separation of teacher and learner in time and/or pl
learning that is certified in some way by an institution
agency; the use of a variety of media, including print
electonic; twoway communications that allow learners €
tutors to interact; the possibility of occasional face to f
meetings between tutor and learners; and a specie
division of labour in the production and delivery of course

educational resources offered freely and openly for anyol
use and under some licenses temig, improve and re
distribute.

a diagram that shows the structure of an organization an
relationships and reliae ranks of its parts and positions/jol

a framework that shows the divisions of an organization
reveals vertical responsibilities and horizontal linkages,
may be represented by an organization chart

a process through which a new student or employe
integrated into an institution, learning about its cultt
policies and procedures, and the specific practicalities o
or her programme of study or job.

products, materials, services afdrmation arising out of
particular process.

the provision of programmes, services, activities and
expertise to those outside the traditional univer
community. Outreach is a ofeay process in which th
university is the provider #ier on a gratis basis or with ¢
associated charge.

a systematic attempt to provide services beyond
conventional limits of institutional provision to particul
segments of a community e.g. educational programme
illiterate adults.

a system of institutional management in which every mer
of the institution is involved at one stage or the other in
decision makingnd implementatioprocesss

key instiutions/organizations which are working
collaboration with another institution to achieve a comr
goal or to improve performance.

a formal arrangement between two partners for a spe
purpose; It is both a strategy and a faftnmelationship
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Peer assessment

Performance appraisal

Performance indicators

Policy

Print media

Prior learning

Process

Programme

Programme of study

Programme specification

between the university and another major provider
engenders cooperation for the benefit of both parties an
student population at large.

a method of assessment that is based on the consensus (
of a peer goup of learners on the respective contributi
made to the work of the group by each individual.

a systematic assessment C
order to determine his/her achievement of assigned t
training needs, gential for promotion, eligibility for merit
increment etcand training needs to enhance performance

criteria used by educational institutions in salaluation anc
by external evaluators when judging the quality
educationbprovision.

a statement of principles or intentions which serve
continuing guidelines for management in accomplishirey
i nstituti onosobjptivessi on, go

printed materials, as distinguished from broadcast
eledronically transmitted communications.

what has been learnt by an individual prior to enroliment
particular programme by means of knowledge or sl
acquired in an educational institution or previous experie
gained from a workplce.

a set of interrelated work activities characterized by a s
specific inputs and activities to achieve specific oufpagks

structured teaching and learning opportunities which lee
an award; Refers to all activitighat engage students
learning.

a stand alone approved curriculum followed by a studel
which contributes to a qualification of a degree awarc
body.

a general overview of the structure and othey &spects o
the programme, including concise description of
programme with respect to its aims, objectivegended
learning outcomes volume of learning in terms of credit
courses, course contents, recommended readings, tea
learning assessnt procedures, responsible departm:
grading system, learner support, entry requirements, fall
options, requirements for the award of the degree.
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Progression

Prospectus

Quiality

Quality Assessment

Quality Assurance

Quality review (external)

Quality enhancement

Reflective practice

Regulatory agencies

Research

Selfappraisal

vertical movement of learners from one level of educatio
the next higher level succdally or towards gainful
employment.

a publication produced by an institution for prospec
students giving details about itself, its programmes, cot
and admission requirements.

the fitness for purpose of a product or sssaccording to ¢
set of required standards, with minimum cost to society.

a process of evaluation of performance of an institution ¢
unit based on certain established criteria.

the policies and procedurdsy which the universities ca
guarantee with confidence and certainty that standard «
awards and quality of its education provision and knowle
generation are being maintained. It also refers to the prc
of maintaining standards reliably and swtently by applyinc
criteria of success in a course, programme or institution.

a systematic, independent examination by a third part
determine whethethe institutional practices with respect
its governance and managent, physical and hume
resources, academic development and planning, acac
programmes and courses, teaching and learning,
assessment, learner support services and other allied act
and provisions comply with predefined quality dimensi
(i.e. criteria, best practices and standards).

continuous institutional effortto achievehigher level of
performance anduality that is understood to be reasona
better than which prevailed earlier. It is also defined
enhaning performance efficiency of HEI/ystem.

thoughtfully considering
knowledgeand / or skillso practice.

government or quasi government agencies with responsi
for the overall planning and monitoring of the educatio
provision of institutions commonly under their purview.

rigorous intellectual activity which involves systema
investigation to generate new knowlefigeoducts/ services

i ndi vidual 6s or i nstituti
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Self-assessment

Self-Evaluation Report
(SER)

Sri Lanka Qualification
Framework (SLQF)

Staff development

Standards

Standard Operational
Procedures

Strategic plan

Student Charter

a process in which learners answer questions or carn
prescribed activities to determine whether expected leai
has occurred.

a dowment prepared by the Faculty/ Institute providin
description and analysis with supporting evidence of
effectiveness with which the Faculty/Institute discharge:
responsibility for academic standards and adherence to
practices in ensuring ¢éhquality of the study programme.

a comprehensive document published by the Ministry
Higher Education, outlining a nationally consistt
framework for all higher education qualifications offered
Sri Lankarecognizing the volume of learning of students i
identifying the learning outcomes that are to be achieve
qualification holders. Its objective is to have a uniform sys
in naming a qualification, the designators, and qualifier:
each qualificatbn awarded by HEIs in Sri Lanka.

skills development, refresher programmes or other trai
provided for staff within or outside the institution to ena
them to continuously update their knowledge and skills
effective and effie@nt performance and career advancem

measurable indicators that provide the basis of comparisc
making judgements concerning the performance of
instructional activity, programme or institution.

opegational procedures developed and adopted by
governing authority/council of the university/high
educational institution by adhering to Acts, Ordinanc
Circulars, Establishment Codes and letters issued
Parliament, Ministries and regulatory agascias the cas
may be,to guide the stakeholders to undertake their
functions; these are essential perquisites for ensuring
governance and management.

a specific and actienriented, medium or lonterm planof
the University/HE to progress towardschievinga set of
institutional goalsas dictated by its mission and vision

Student Charter sets out the general principles of
partnership between students, the HEL It applies tc
registered students ofi¢ HEI following taught or researc
programmes, whether studying on or off campus; stu
charter outlines values, principles, functions, responsibil
of the institution towards students and the stud
responsibilities and codes of practices, ando althe
consequences of breach disciplines.

120



Studentcentered learning methods of teaching that shifts the focus of instruction fi

Student soé F
Analyses

Subject Benchmark
Statement (SBS)

Summative assessment

Summative evaluation

Transparency

Tracer Studies

Tutoring

Validation

the teacher tothe studentalso known as learneentered
education ams to develop learner autonomy a
independence bgutting responsibility for the learning pa
in the hands of student®cuses on skills and practices tf
enable lifelong learning and independent probsatving

gathering and analyzing feedback from students atrtieot
a study program or an individual course unit for improv
and refining the education that the HEI providdke
strategies for gathering feedback from students may r:
from informal discussions with students to the use of feed|
forms containinga mix of freeresponses and quantitati'
guestions usingikert scales.

reference point that provides a description of a partic
subject/discipline describing its general academi
characteristics and standards, amticulaing the attributes
that a graduate should be able to demonstrate. It des«
expectations about standard of awards in a subject/disci
and what gives a subject/discipline its coherence and ide
Subject Benchmarks are used when devalppmir revising
course syllabi.

assessment of learning that takes place on completion «
learning activity or activities.

evaluation that occurs at the completion of a course or prc
which provides ssummary account of its effectiveness &
the extent to which it meets its goals and objectives.

institutional processes that are characterized by open
communication and clearly assigned accountability.

Informationgathering methods/ studiesnducted by an HE
to evaluate the relevance of their educational programm
terms of employability and professional development o
graduatesobtain information about the state of employm
of former graduateslabour narket signals, profession:
succesdor retrospective evaluation of study programm
curricular development, continuing education etc.

an interactive approach to disseminating knowledge that |
students to improve their learning in order promote
empowerment and independent learning.

process of confirming appropriateness; determination o

effectiveness of instructional materials or system by the
of appropriate summative evaluation techniques.
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Virtual Learning
Environment (VLE)

Vision

a Webbased platform for the digital aspects of course:
study, usually within educational institutions. VLE is
system for delivering learning materials to students via
web. These systems include assessment, student trackin
collaboration and communication tools. This is also defi
as a set of teaching and learning tools designed to enhe
studentdos | earning exper.i

Internet in the learning process. This is also referred as L

a slort memorable statement that paints a vivid picture o
ambitious, desirable future state aligned with institutic
values. Its purpose is to inspire and act as a guide for dec
making and planning.
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